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RIGHTS Am RESPONSIBILITIES IN A F-TO SOCIE'I'Y 



4 RATIC-i^UIE 



" 5 " „ 

The r«eople of San •Ciego are ,a pa^^t of £^ .continuous, ©ver-changing political ' 
scenej; This scene? i's shared by all people in our. corariunity' in differing 
degrees, and it affects each and- eve r;^' citizen as 'he goes about the task of 
fulfillinj!«his responsibilities;? to himself, his family, and the .community 
at large. . 

a 

AH children experience conflict as a" natural part of gfowing upi conse- 
quently^ it is iftiportailt to teac)! children positive and constructive methods 
for resolving their conflicts within a framework pf fairness to all persons 
concerned. * Children must first see a real need and purpose for the oxis- 
j . . tence of justice in their priva*te lives before they can uhderstand that 

rules,- regulations and laws Kelp manage social' conflicts. Toward this end, 
it is important that citiidren be involved in originating, interpreting, 
. enfo*cing and revising rules and standards which" help them in a fair and 
just W to manage conflicts arising at sehpolf at home, and in the commuiiity. 

GENERALIZATIONS ' . ' ' ' 

.1 

TKe material in this unit is 'based on the following generalizations: 

-In a democracj,' the purpose of laws is to promote and preserve the basic . 
. . , values of the society, remembering that the laws are made by the people 
through delegation of limited powers to elected representatives. 

. . -Due process, of laxv' in American society pertains. to the projiection of 
* • the individual's rights, and places responsibility on the individual. 

-Individual rights are limited to maintain order- and justice f^r all. 

-The United States constitutional government provides a framework, for 
_ ^ " the management of conflicts between individuals, between individuals 
^ * and, society, and between groups in our society, • ^ 

It is tljie intent cf this Unit that students id.ll internalize thgse neneral- 
izations thj'ou'gh direct classroom experience. 

LEARNINGS AND TEXTc • • . . ' 

By definition, a society is a group of people who have come together for 
'a common purpose. For the, accomplishment of • this' purpose, it can be 
»• . assumisd that theYe exists a set cf standards, rules" or laws, because a 
'. society cannot endure unless procedures are developed v;^.ioh make it possihJe 
- to manage conflicts. . • 
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Further, it can be assumed "that these standards need not 6© written dpyn 
as rules, or codified as l^s, but can simply be handed dovm frojn genora- 
tibn to generation. / " , ^* ^ ^ ' • , 

' ■ * ■ ' ■ . . . ' •". ■ . 

In a rapidly growing '^ncJ diverse society, conflicts may arise that cannot 
be solved by the existing rules *or laws; and new and imiovative rules may be 
necessary for the " Society ,and the individual to exist -and flourish. 

In this /mit, students are provided the opportunity to learn (1) wly /standards', 
rules or laws are necessary and ( 2) how- they have been developed to resolve 
conflicts that arise between individuals, tife individual and society, and 
society end the individual, , . ■ ■ . 

The pupils will be provided experiences to manage, conflict in the classroom, 
th^ pla^'ground, and the .commuxiity at large through-, the development of pro- 
cedures, rules or laws that are produced by the students with the Imowledge ■ 
of wi^. rules and laws are necessary and how they help the.' individual and 
society reach their common goals. \ > . * 

The UCLA Ciyic Education Committee has produced three books which deal with 
civi.c responsibility: Youi* Rights and Resporieibilities As an American Citizen j 
Conflict i .Politics, and grfeedom j and Voices for "Justj'ipe^ Teachers should , 
spend some time studying the introductions of these boOks. Overviews ^of the 
three books are presented below: , * 

ConllictSj Politics, and Freedom .- Uhit 1 deals wjlthr°th€i 'transition 
ftom an authoritarian system to the/establishment of a constitutional 
democracy.. In "Sarnia" the pupils are^tak6n back to a situation in 
which all rules are developed by a single authority, the king, "it Ipads 
children through an • autocratic political society under the leadership of, 
Ugo and Spudnut, on to an oligarch of council elders. When this system 
fails, anarct^r reigns and out of these, experiences evolves the idea to 
rule by the consent of tl^^ governed— a constitutional democracy. 

• «' 

■ Unit 2 shows* how conflicts- arise in the** political world," and" that some- 
times conflicts cannot be avoided or evaded.^ These conflicts must be , 
" managed by reasonable limitations, using -democratic procedures rather 
than, violence. • 1^ 

Unit 3 deals with the management of conflict, emphasizing the .various 
processes ip the United States government on the local, state and 
national level. Actual court cases bring up issues of public contro- 
versy and are studied with the .view of- discovering which techniques 
can best be applied to resolve, the conflict.,. 

Your Rights and Responsibilities As an American Citi-aen : A Civics 
' Casebook" This book is designed to help pupils develop an understand- 
• ing of the basic principles of constitutional democracy and of those 
concepts in the Constitution and the Bill of Rights that help to 
preserve the essential values of American democracy. 

Selections .from actuajT^urt records, from history and from literature 
' present situations that illustrate fundamental principles of constitu- 
tional law. • Pupils are asked to identify the concepts and principles 
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involved and to ^st.ate their opini-ons" &iceniing alternate coursos of 
. actxon and their pos^hU consoquetjcea / The- actual 'decilion liihl 
■ ^u^i^t J ent of tbe.conriict, is not presented in the ■ 

pupils* .''casebook^ in order to^give students .the opportunity to ana- 
lyse th^ cases foi- themselves. However, brief summai-ies o/the coui^t : 
, .ciecisions ai'e given in the teaching guide. . , "^^^ 

* * . ^g^;;?"^!;^^ Role-playing situations in democratic procedures, 

f ^* meetings-, i and executive sessions 
. are presented. Pupils discover the processes ^developed in our society 
to Manage social issues. 0 r , -** ^.w^xeoj, 

Each of the books is accompanied by a teacher's guide. This oublicatlon 
does not attempt *to "duplicate these -published guides; rather it^sug^ests 
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The 'teacher must have 4 thorough understanding of his role in the teaching 
. situation in order for the materials described above to be effec?ivr Back- 
ground reading^shduld include Voices for Justice , pp. S^6, Ind Conflict! . 
. Politics y and Freedom^ pp. ,3-5^ —' '^'^ * ^ 

I^°«fnMLfc\' teacher 'has the opportunity to examine the thinking 
and problem/solving processes pupils bring to conflict situations. This eSf- 
ination shokd result, in the teacher's developing more effective strategier^ 

suLeSn'^^ii^'^^l'°P -'^^ citiLnship. For 'hireffort fo be 

successful, IrrTimportant that three elements of good teaching be oresent!- 
planning, classroom atmosphere as (^escribed below, and evaluation! P"^®^^^^"" 

' . ' Planning for Pupil Experiences ' « ! 

Ifj'/l initiating. thi^ program, the, teacher shoul^d haveVa*clear ddea as to 
what he .wishes the pupils to experience. The , behavioral objecUves" presented 
• 1% ^ . "^f^ ^^'u^ the textbooks will, help make this dete^nation 

the'wS''':;!-'^:- ^'^r.' ?' ^l^^sroom progrL, the teacher^Sd select^ 
the "how"-actiyities which will present the conflicts the pupils will ex- 

inf t'SrnSilf ''/'J''/!; T^Sing.- Verbal directions'are^iCrtS^t in hfelp- 

thf moreT' ■f^L^'"'"'' however,, the teacher must .Iw^s keep in mind that 

c?etr«i-i \r;t "^^^ -, 'r ""•"^'^ the pupils, the Jess vivid and con- 
crete will be the pupils' own experiences. . : 

Classroom Atmosphere '* • ' 

■ InterL^^L^^'^ f experiment, to 'learn from their own mistakes, to ' 
.• i'^teract, and to- learn from each other. This can only occur in a rlassi^ ■ 
' iut^^h^? t^e teapher encourages children tcexpress their views ^id to Lrk 
cut their solutions- to probllms. 'The teacher encourages- the class to estab- 
lish an atmosphere in which it is safe to venture a vLA^t^of opinL^ ' 
■ ■ . •«* ' 
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The p.upi3,a must know that the teacher will assist them, but that he encour- 
agoa them to bring the full force of their own "good sense" to ^he solution 
of problems. ,1'ht-^4ecisions which the pupils make may not always .be the same 
onea tho tcacAer would make . Nevertheless, the process the children go 
through in making these group decisions and the learning , that takes place . ' 
when they live with, their own decisions are far mbre^ valuable then the 
decision p-tself . 

■- . . > ■ •• 

Evaluation » -.. . 

■ ^ " ■ / - . • 

Evaluation of the daily lesson and unit hopefully wj^ll be an ongoing process 
tied to class conflicts which arise, with solutions " provided by previous ex- 
periences with due pr'ocess , When protection of rights and the opportunity 
to exercise responsible decisions exist in the classroom, the pupils 'will 
come to understand and be coipiitted to the positive aspects of the rights • 
and , the responsibilities of citizens ^ under a democracy. 

ipor each day's activities, one or more objectives are stated. The teacher 
should constantly be aware of these objectives and observe to evaluate 
whether or not the pupils are 'achieving the concepts .and processes stated 
in the objectives. 
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Many activities are suggested for eaon d^j the teacher should select those 
activities which best enable the pupils to achieve the objectives. If the 
♦children do not achieve ,the objective through a given activity, they should 
be .involved in additional learning experiences . ^ 
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SECTION A - SARNIE • 

Sarnia|is based upon a unit of stud^^' ^contained in the text Conflict, Politics 
and Fi'eedom « In teaching this ^init, it is important for the teacher to be . .. 
aware that the major teaching strategies U§ed are directed discussion, small 
group discussion, and role playing.. The -suggestions contained in this guide 
provide the teacher with, other •methodology to give balance and variety in ' 
the child's leai-ning experiences. < ' " 

.■/■..• ■ - 

The successful outcomes of Uhis p3?ogram depend' upon a room environment in 
which children feel safe to experiment with decision-making and have freedom 
to live with choices they make. This freedom may pose a threat to teachers 
accustomed to making most of the decisions in^the classroom; however if one 
of the goals of education -Is to guide students toward decision-making ^ then, 
tefichers must allow them to carry out the judgments t^ey make . 

Once the class begins Sarnia, it is recommended that, there be freedom to 
"improvise to interact; to change, -and to be creative. E4ch class will 
take Sarni^ and mold it in the direction they wish to go,. As outcome^ of 
the. unit, pupils will probably (?onclude that: . . ' 

-There Is a need to; manage conflict. . ' 

* ■ " ■ . . . • ■ ^ .. 

-A democratic or constitutional government is the best form of goyern- 
ment to manage conflict. ' ' . 

However, in some instances this secjond outcome may never be reached; the 
students may not wish t,o form such .a govei^ent and will rebej,' at the teach- 
er's attempts to lead them^ to this outcome. T"o the teacher then, it can or^y 
be state'd again: If you believe your purpose is to help guide students to- " 
watd decision-making. abilities, then you,- the teacher, must allow them to 
cariy out the judgment they make. 

• » • 

... » 

.EEVELOPiMENT OF SAkfllA ' ' • • ' • 

The following suggestions have been tried and used with success by many 
teachers in San Diego City Schools, ' . 

In the begirihing of th^s unit, the teacher may wish to play King Rximblebutter, 
and this approach has met with success. From the position of the king, the 
teacher can begin as a participant and the 'focal point of power. As the 
class moves into Sarnia, the teacher can slowljr retire .the king to .allow the. 
pupils to form their own solutions and not rely upbn the king. 

This unit guide contains mar^r activities and a].ternates *to i^Se in developing 
each objective. Tlio teacher will use any one of the activities that fits hi\.: 
teaching patterns and the abilities and interests of the students, 

: ■ / • 
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• Major Objectives for Section. A - Sarni.a 

1. ' The pupil will contrast the role of a citizen in an authoritarian govern-. 

ment with the role of a 'citizen under a cJemocratic government, 

, • . . >> , 

2. The pupil will compare the proees'a of' .attaining power in an authoritarian 
government with the process In a "democratic government. ^^*< 

^ . ' ■ ■ • 1 ^ 

3. ' The pupil will explain why leaders are i*ecessary and how they can be 

chosen in an authoritarian gcverrjnent as compared to a democratic society. 



V 
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Sample Instructional Objectives t 

-The pupil will be able to state the type. of government used in 
ELkland and present modern examples of this type of government..' 

-The pupil will be. able to state how leader § are selected in this 
form of government. 



The teacher''^ juide for Conflict ^ Politics, and Freedom contains 
mai^ valuable teaching suggestions. Listed below are additional 
helpfuj, activities. * ■ • 



Materials: 



Conflicts, PoliiicSj and 
. fVeedom i, pp . 1-2.; Teacher ' s 
Guide ^ pp. lU-15 

Tape recorder 



Text, p. 2; T.G.,,.pp. 15-17 



Bulleti-n board 



Bell, drum or any '.noisemaker; 
pupil I'Town Crier" J 
Proclamation. 



Activities ; . 
(Plan 1) 

1. Introduce the unift by iising 'the text and. 
■ readirig pp. 1-2, 

(or) 



Record and pla^ tape pp. 1-2, "Would You 
Like To Be Ruled by one Man?" 

2. Discuss selected questions from "What* Do 
You Think?" Elicit' as mary responses as 
■you can from the 'students. 



(Plan 2) 



1, . Introduce' the unit by using the bulletin 
board to display a royal pVoclamation: 
"year ye I Hear yel ^y ^rder of the 
King, New Lands across the sea^ar.e now . 
open to colonization by nobles, free men, 
and f reedmen. See OLD UGO, Friend of the 
King. (■■■*, 

(signed) Kiftg Rumblebutter III 
of Elkland" 

(or) . 

Introduce the unit by having a pupil come 
into the room, ringing a bell and carrying 
*a I'Prociamation" under his arm. Have h^m 
go to the front of the room and read thp. 
proclamation in a dramatic voicej then 
place the proclamation on the bulle^tin bcird 



\ 



00011 



Chalkboard; 
chart paper 



Bulletin board; 
Student Town Crier 



Text, pp. 1-2; T.G., 
pp. lh-17 



2* Discuss 'pr 6c laiaati on • Begic. data pool on 
the chalkboard or. chart paper. Elicit 
such informaiidh, ds: . • 



•' -Narne 6f cbiintry;.. - 
"Type of leader and ^overnm^nt, 
-How d-.d,»he become king? . ' . 



-Classes of people jSuch as*nobles, 
■frcjemen and freedman (flormer. slaves). 



-Pui'p(^se of proclamation. ;• 



-Meanj^ng of "colonissatioh" . 
-Who can go? .. • \ 



-Who is\the leader of the colony? ^ ■ 
-How did'Jie bocotoe the king's fr|.end? 



3. At this point the teacher may want to go 
\ ^ into "brain storming" the social makeup, 
the wealthj and the political power struc- 
ture of the country of Elkland. 

■•■ ■ ■ -i- 

^Plan 3) • ■ 

1, ' Introduce the unit by ^displaying a' 

"Proclamation" on the 'bulletin t)oard or 
introducing it with a Town Grier. (See 
Plan 2.) 

2, Read or play a tape recording of 'Would " 
You Like To Be Ruled by..jOne_Man?" 

3, Discuss "What Do You \Think?" questions. 
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Sample- Instructional Objective t 



-The pupil will evaluate the relative importance of needs such as 
food, clothij^g, shelter, television, and radio. . ' ' . , 



.1 . 



The teacher's guide for . Conflict, Politics s, and Freedom contains 
many valuable teaching.. suggestions. Listed ^elow are additional 
helpful actiy^ies., . ' ^' 



Jlaterials : 
Ditto 



Chart paper; 
chalkboard 
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Activities: ' ' / . . = '^x v . • 

Have pupils epmpile a list of supplj^es -for the 
, tri^ to's'^inia./ Originate ditto or use the^ . 
example in\.the Appendix, page 91* i 

The/purpose of ..this activity is fp/im]press the " 
qhildreti with the importanpe of ^^anning' ahead 
for npeds the cplonigts will have , since thorough 
planning will insure the Success of most endeav- . 
ors.-'The activity m^ be preceded with a "dis- 
cussion session in which students give e^xamples 
of goods and materials colonists, wwld need. bot>h, 
during the long-trip, and in Sarnia before crops ^ 
are harvested * or supply ships arrive. Sugges- 
tions can be listed on chart paper or on th.e • 



chalkboard* 



\ 



Remi"nd children of the needs of, Various occupa- 
tions; i.e. J farmer - 1 plovJ, 1 c«^w-j etc. 



-Haye jjupils qomple^e the list of needs. 

-Have pupils choose the ten most \(nportant 
needs. \ 

•Have pupils rewrite /the list of needs and 
pass it pSn# * ' 



-Give the list to 4 pupil who has been selec- 
ted as'^Old Ugo so that he may approve or 
change the supplies* 

This activity* could serve a§ a classropm eKp»er- ■ 
ience in language, as another social studies 
period, or as a home activity in which pupils 
could enlis,t help from other family members* 

S 

f ■ .■ 
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Sample Iti struetional Objectives ; 
% . "" " ' ' ■" . 

-The pupil will :93£pla:^n wh^jr roles are necessary . 

• ■ ■ ' • ■■ 
^ />ThG ^tiipil can .explain w% roles -need to be defined. 



Ths teachor's gtKlde.for gonflict. Politics ^ and Freedom cont^ains 
-mar^y valuable teaching suggestions. Listed below are additional 
IjQlpful activities. ' 



Materia ls: 
p.. 7 



/ 



Activities : 

1. Divide the class into basic' groups as dis- 
c^issed in the teacher's guide for Conflict ^ \ 
Politics, and I^Veedom. This can be done by- 
numbering ol'f the children or by providing 
role -cards. ' . \\ ■ 

2, Have each grdupf(fariners, shopkfeepers iand 
others), meet and discuss the role they will 
assume in Samia. Diaring the discussion' 
thej^^ls should define thei^ roie^ fexplaijj- 

• ing^^hat the person does, what he contributes 
to the groi^p (purpose).", and*'wh^t .trainiiig and 
equipment he needs. / * , - 

3* . Have a spokesman from each group report the 
group's definition of its role to the class. 

k» ^ Have the class respond tip the statement of 
each role group. 
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SamplQ Instructional Objectives :.' ' 

-The pupil will explain tho ct'it^ria for" leadership-s 

« 

-The pupil can explain and- provide examples of symbols of office; 
e*g«j judge and his robes, pres,idential seal. 



The teacher ' s guide for Conflict «,?goiitic3^ and Freedom containii 
many valuable 'teaching suggesti^'ns. Listed below are additional 
helpful ^activities, 7 < 



Materials ; 

Text, pp. 2-hi 
tape recorder 



Text, pp. 2-Uj . 
T.G,, pp. 18-20 



'Chalkboard: 
chart paper J 
..ditto m^s^ter 
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Activities ; V ^ 

. *• ■ . 

1. Read or pla^, .^ ^^pe record;Lng of f'Who Could 
- Rule When the Leader Is Gone?'| and %ould 

_ You Like To Be Rulpd by a Strong, Brave Man?»»- 

t . ■ ' . 

2. HoJ.d. a classwide discussion of "What Do You 
/ Think?", questions.' 



I. 



(or) 



•Write "What Do You Think?" questions on 
chalkboard, chart paper, or index cards. 
"Have small groups discuss th^, .questions 
and bring their thirjking baclj ^to the 
total group. . ' 

• ' (or) 

Hold a class discussion (fe" "What. Do You 
Think?" questions. Stop recording after 
Old Ugo is washed overboard to discuss 
"Why people are afraid." ' 



3. Have the c;Lass disoiiss and con^are Old Ugo 
- and Spudnut: j 

-How did. each become leader? 

-^hat were Che symbols of their office? 

This discussion could be facilitated by list- 
ing the' characteristjcs of each leader on the 
chalkboard or on chart paper. A ditto master. 
Appendix, p. 99, can be reproduced on which 
pupils can list each leader 's, characteristics. 

.11 

ooois 
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Sample Instructional Objective ; 



• -The pupil, when -presented with a, map, can select a ^ood lo'cation 
for a settlement with regard to topography, water, farmland, easy 
access to transportation, and Natural resources. 



The teacher's guide for Conflict^ Politics^ and Freedom contains 
many valuable teaching suggestions* Listed beloij are additional 
"helpful activities. , " 



Materials ; 

Text, pp. 5-6; ' 
tape, recorder • 

Text, p. 6j 
T.G., pp. 20-22 



Chart paper J 
'bulletin board 



Text, p. 5 



Ditto n^sterj 
Appendix,, p^. I3I, 
this guide 



i 



Activities: 



:> 



1. Ro^d or use a tape recording of "Would You 
Like To Be Ruled by a Small Grpupt-dje Men?" 



2. Discuss "What Do You T 
3, 




?»» questions. 



Form a Council of Elders, using the "oldest 
pupils in the class. 

, « ■ 

h» Develop the roles of the Council of Elde'i's 
by adding their characteri^ics to those of 
Old^Ugo arid Spudnut. The characteristics of 
all these leaders can be charted and placed 
on. the bulletin board. • . ■ , 

, ' • (or) • 

Have 'student artists draw pictures showing 
how they think Old Ugo, Spudnut, and the'^ 
.1 Council of Elders should look, ' Have the 
• class pick the pictures they prefer for 
biaietin board display. (This is a good 
.opportunity to investigate the costumes and 
customs of the early l6th Century). 

(Plan 1) ■ , 

Prepare outline maps of Sarnia whij^tj, pupils 
can use to select locations of different /. 
types of topography mentioned in the stoiy 
and the site of the settlements. If only 
the outline is used, the ditto master on p. 1 
of the \ppendix may be duplicated and 
distributed to each pupil. 
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(or) 

•Make a transparency' kid a ditto master of ' 
• . an outline map of any imaginaz'y island, 

6. Distribute outline maps and have small groups 

meet' to decide the location of topographical 
. .. fe^bm'es and. the site of the settlement.. A 
♦ discussion of the need" to locate mountains, 
forestsj^ farjraands -and rivers Kill get pupils 
started, / 

•7. Have groups report back to the. classy display, 
tfheir mfps, and explain ^^.heir decisions. 
Have the class select the best. 

8. Use the overhead projector ^to project the 
class-selecte0- map on butcher paper at least 
k feet square, and have* a committee use mark- 
^ ing pen§ to make a large reproduction ' of the 
map, .0 ' . , 

"(Plan 2) " . • . 

5. Prepare a large outline map "of Sarnia and 
, ditto smaller duplicate copies fbr class 

'V distribution. 

6. * Have Council of Elders (see 3.) meet in 

front of the class and deciae "which parts 
■ of the island should belong -.to them. ' 

7. Have the class act the part, of observers 
and .discuss the. meeting of the Elders and 
give suggestions for improvemeoti 

■ '*<■•■ 

6, Break the class into small groups'. Have 
each elder distribute dittoed' Sarnia maps 
to . a gi'oup, ^nd let "members of the group - 
select the' location, of topographical fea- 
tures and the site of the settlements, 

9.' Have each group choose the place where they 
would most like to settle, ' , ' ' 
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DAY 6 



Sample Instructional Qb.jective t 
' -The pupil will be able to ejqplain why leaders are necessary. 



I 

I 



i 
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The teacher's guide for Conflict^ Politics, and Freedom contains 
many valuable teaching suggestions. Listed below are additional 
holpful activities. 



Materials : 

Text, pp. 6-7; 
T.G., pp. 22-23; 
tape recorder 



<3' 



V 



• Activities; 

1. Read or use tape recording of »»Do You Needv 
To H%ve Any Le'aders?" pp. 6-7<, . ' 

• - * ' w 

* • 

2.. Discuss selected question from "Wh^t Do You 
Think^" p.. 7. 



3. 



Compare change of leadership as accomplished 
by the Co;\ncil of Elders and by the settlers. 
Discuss: 

.:.-How are they the same?. 

-How are they different? 

-Should the people have the right to * 
change their leadWs? 
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DAY 7 



Sampled Instructional Objective ; 



-Thu .student can- present examples of c&^lets that might arise . 
when .there, is no leadersMp. ^ " 



The teacher's guide for Conflict j Politics ^ and Freedom obntains 
. many valuable teaching suggestions! Listed b^loi^ are additional 
• helpful a'ctivities. 



Maferials : 

Tex^^, Pi). 7-9; 
T.G., p. 23; 

tape recorder • 



Activities : 



/ 



1. Read or use tape recorder to present '^How 
Well Could You Work Together Without Lead- 
ers?" pp. 7-9. 

2* Discuss »*What Do .You Think? p. 9- 

. ■» . • ' 

3. 3top the tape recSrder or reading before 
the last paragraph and have the class dis- 
*cuss: -• "What 'could have been done to avoid 
this conflict?» 



\ 
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DAY 8 



Sample Ins true t'ional Objective ; 

-The pupil can eaqslain wfiy a plan for a ohang© of leadership is 
necessary. . ■. 



_ . —.^^ ^ . . . 

The 'teacher Is guide for Qonlflict, 'Politics < and freedom contains 
many valuable teaching suggestions. Listed, below are . additiona], 
helpful activities. | 



Materials; 

Text, pp'. 9-10; 
T.G., p«. 10 J 
tape recorder 



Activities ; 
(Plan 1) ' 

1. Read or use tape recorder and preseht "A 
Plan for Choosing and Changing Leader^" 
pp. 9-10. 

' . ■ »■' 

2. Discuss the "Wl^at Do You Think?" question, 
. p. 10. 

3* Have the class form^-a circle with their 

; desks and hold a meeting of the people 

• of Sarnia*. 

U;' Review the problem of road-building. A' 
question from the teacher may be needed 
to start the meeting. ^ 

5# Make sure the %eeting*^ discusses these 
questions: 

. ^Itfhat was the solution of the people of 
Sarnia?" ^- \ v ' 

^'What points should the solution (or plan 
for leadership) cover ?\" ' . ' ^ 

6. Arrange for a recorder (teacher or pupil) 
to list ideas offered by the class. 

7. Review listening and discussion standards. 
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Chalkboard j"" chart papery 
butcher paper 



.8, ' Review the ideas offered by the clasaj 
then read or play the *ape of the story, 
(see -l.a) so that the children can compare 
their ideas with the ideas offered by the 
people of Sarnia. Have tho children phoose 
the features they like best from both-plans 
and form one list. ' ■ •: -'s. 



Ian 2) 



1. Read or use tape recorder to present tKe 
stoyy. (see 1,), but do not read the list 
on p. 10 to the class. 

2. Have the class brain-storm a lis-t'^f. ideas 
that coiad be. used 'to . f om at -plan for 
choosing leaders. 

List the ideas on. the chalkboard^on chart 
paper, or 'on butcher paper. ." 

'3». Read the list made by people of Sarnfa 
and compare it to the list made by ihe 
class. 
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SECTION B - LIBERTY UNDER LAW 



Major Objective^. for Section B - Liberty Under Law 

^^^^^^^^^^^^^^^^ ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

1. The student will i)e able to state whiy .laws art? notiooaary And howHhey 
help people to lead predictable lives j how they protect individual 
■freedoms, promote the expression of individuality, provide equality of 
opportunity, and enable a society to resolve its conflicts. 

2. The student, when presented wdth a group of laws, will be able to 
• analyze ^thei^i and judge their effectiveness » ' ' 

3. The- student will be able to explain why the people, delegate authority 
to their z'epresentatives. 

U. The student will b? able to provide examples that demonstrate^ the 

reasons for placing constitutional limits upon executive, legislative, 
and judicial power. ^ ■ 

5» The student will be able to contrast the purpose and long-range effect 
of a constitutional government to a situation where rules or laws are 
' .made up by a few. ..; ' " .;. 

6. .Tl\e student will be able to write a law that, can be. evaluated, and used 
at school, at home^ or in the^ community. 

7. • The student can explain the need for open debate in the resolution of 

conflicts dealing with'*government'allocatioti of resources. 
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DAY 1 



SaiTiple Instructional Objective (Seotion Objective 1) t 

-The pupil win state how laws liMt individual behavior's© that 
people lead predictable lives. 



The teacher's guide 'for Rights and Responsibilities contains many 
valuable teaching suggosiions. Li,sted Jfliow ai^e a'aditional helpful 
activities. "V • . 



Materials : 

Rights and ' Responsibilities c 
pp. 1-2 j tape recorder ~ 

Chart paper 5 
chalkboard j 
index cards 

Decks of cards 

Rights and ' Responsibilities « 

'i'.a,, p. 10 ' — 



Rights and Responsibilities . 
T.O., pp. 10-llj , ~ 
chart paper 5 
chalkboard; . 
index cards . 



Activities: ' 

1. ' Read or play tape of sections 1 ojid 2 of 

"A Children Island," pp. 1-2. 

2. Have class discuss "¥hat Do You Think?" ques 
tions, p« 2 , Questions may be presented on 
chart paper, chalkboard, or index cards *>. • 

3. Ask a group of pupils to play, a game that • 
^none of them knows, using a deck of cards 
or any other device such as a balX, rope, 

a or chair. The remaining pupils will act 
as observers. (Discuss the role of par- 
ticipant " observers with the class.) 

li. After the enactment, lead a class discus- 
sion using the questions on pp. 10-11 of ' 
the teacher's guide. ' The questions may ' 
be presented on chart. paper,' challcboard, 
or index cards. 

w \ . / ■ 

Use several decks of cards, and pick pupils 
to enact the situation, (See , 3.) Give 
limited rules to some students and then 
discuss their problem or solutions . 
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.Sample Instructional Objective (Section Objective 1) ; ^ 

-The pupil can provide examples showing how laws provide for the 
, protection of equality of opportunity. 



The teacher's g«ide- for Rights and Responsibilities contains many 
valuable teaching suggestions. Listed below are additional helpful 
activities . 



Materials: 

, B . 

Rights and Responsibilities , 



•1.5., pp. 11-12; 
chalkboard; 
chart paper; 
overhead projector 



Rights and Responsibilities « 
P*r56; tape recorder 



Voices for Justice , 
T.G., pp. 37'Uh 



'Voices for' Justice, 

pp. 



Activities ; 
(Plan 1) ' 

1. Discuss questions under C. Presentijig the 
questions to the class by writing them oh ' 
the chalkboard or on chart paper, or by " 
using the overhead projector, allows for 
small -group discussion.. 

2. Have group leaders report the results of 
their groups' discussion^ to the class. 

(Plan 2) 

I 

1. Read or use a tape recording of Colorado 
Anti -Discrimination Commissibn vs-. Con- 
tinental Air Lines, Inc., p. 56. " 

2. ..Discuss questions under C. (See item 1 
under Plan 1.) ' 

(or) . 

Follow instructions in 'teacher's guide, 
■ Voices for Justice ^ pp. JilAjh for discuss- 
\ ing the Case, (The teacher cah choose to \ 
use othe'r cade studies from Unit. IV Equal ~ 
Protection 6f the Law, Civics Casebook , for 
class or small -group discussion. Since this 
section will be used .later in the unit for 
in-depth study, only a few o£[ these cases 
should be used.)' 

j3. Follow ^'Instructions for Role Playing," 
pp. 38-U7, Voices for Justice to initiate 
a role -playing class activity. (This will 
take more than one day.) 
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. V . . DAY. 3 

' : : 

Sample- Instructional Objectives (Se:ctlon Objective 1) : 

-The'spupil can explain, how laws protect individual freedoms and . 
promote individuality. I 



-The pupil will be able to write' a' law that provides for the 
protection of individual rights. ' ^ 



The teaclrier's guide for Rights. and Responsibilities contains many- 
valuable teaching suggestions. Listed below are aclditional helpful 
activities. ' ' 



Materials : 

Rights and Responsibilities , 
T.S., pp. lii-15 



Chalkboard; 
,chart paper; 
index cards 



Activ ities : 

' » ■ ■ ' 

1, Direct a classwide discussion of the '<> 
, questions under E. 

(or) 

'"^x.''^r±te the questions on the chalkboard, 
^n chart paper, or on index car4s to 
yse for small -group discussions. Havo 
'*d spokesman from each group report his 
group's conclusions to the class. 

• (or) 



Structure the discussion by making up a 
ditto using selected cases from Civics 
Casebook which illustrate laws that have- 
restricted individual freedoms, together 
with the discussion questions under E, 
pp. 1U.-15', teacher's guide. *" 

After the pupi/^s" have finished any one of 
the above activities, have each one write 
a law that protects the right of the in- 
dividual to live where he chooses. 



2. 



3. 



Have the laws read to the class; then have 
the class discuss which ones they prefer. 

The teacher, at this point, should not 
evaluate the laws, ^ just collect and save 
them \mtil the discussion on guidelines 
f or " effective laws Days 5 and 6. 
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DAY. k 



Sample Instruction bbjective (Section Objeotiv©'* 1) ? 

^ . ... .. ^ 

-The pupil can e^^lain how laws proinote individual expression. 



T4i©- teacher's guide for Rights 'and Responsibilities contains many- 
valuable teaching sugge'stlions . Listed below- are - additional helpful^ 



activities. 

p 



Materials : 

Rights °and Responsibilities « 
T.u.j pp.0 16-1 



Ditto masters, 
iproblem cards 



ERIC 



Activities 

1. Use the questions, pp. 16-18, for' class- 
wide- or small-group discussion. (See 
Activity 1, Day 3.) • 

(or) 

Divide the class into groups and distribute 
dittoed sheets or problem cards^With' the 
following discussion topics? ''' , 

-Suppose you have a law protecting you 
from being tortured to make~you confess 
to a crime. Would' this be a projtection 

"you would like? Why? 

-Suppose you have been accused of stealing 
bubble gum. You are kept after school and 
toldv you will stay until you confess . 
Would this be^ fair? Why or why not? 

-Suppose a criminal knows where a kidnapped 
child is being held and he won't tell. 
The child is in danger of being killed. 
Should the police be allowed to tortuire 
him to make him talk? Why or why not? 

. -Suppose a person knows where ian atomic 
bomb has been hidden and is about to 
explode and destroy the city-. Should 
the authorities have the right to tor- 
ture him to make him talk^ Why or why 
not? 

(The teacher may wish to make up other 
' "supposes" and use them with. the class.) 
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2. Concliid© with a discussion aimed at drawing 
out the conclusion thet laws 'should protect 
the individual's rights-, but must be b'alanced 

•against the welfare of society. 

3. Have each pupil write a lavj. which protects 
„ the individual, from being tor^tured .bjr 

. . authorities. 

k» Have the laws read to the class. Have the . 
class choose laws whicji they prefer.*^ 

5. Collect and save the laws until the class 
discussion about guidelines for effective 
' laws, Days 5- and 6. 



X ' DAyS 5 and 6 



Sample Instructional Objective (Section Objective 2) ; 

-The pupil can prqv^ide a list of guidelines whiQh analyze the 
effectiveness of laws. . 



The teacher's guide for Rights and Hesponsibilities contains many:, 
valuable teaching 9\;iggestions . Listed below are additional helpful 
activities. 



Materials: 



Rights and Responsibilities , 
ppT 1-bj tape recorder 



Ri ghts arid Responsibilities , 
T.S., p. 10 



Rights and Responsibilities , 
T.G., pp. lti-19 



Ac tivities ; - " 

1. Read and discuss all of »A Children's 
Island." Either the teacher or the pupils 
may read, or a tape may be used. 

2. Elicit from the students the seven guide- . 
lines for effective laws listed in, the 
teacher's guide, p. 18. 

(or) 

Set up role-playing situations that will . 
demonstrate each of the guidelines. See • 
p. 19, teacher's g^^de, for examples. 
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3t ?,ass back the laws pupils vxrote. Days 3 
and h* Have students evaluate their laws, 
using the guidelines. 

It. Have pupils rewrite their laws using the 
the guidelines. 



DAY 7 



Sample^ Instructional Obje^ctive (S&ction Objective 2) ; ' 



-The pupil will be able to evaluate class standards and/or school 
rules, using the guidelines for effective laws. 



*The teacher's ^guide for Rights and Responsibilities contains in&ny 
valuable teaching suggestions. Listed below are additional helpful 
activities. ^ 



Materia s^ 

Chart paper 

chalkboard 

d4tt6es 



Student handbook 



Activities^ -. 

1. Place the room standards on the chalkboard. 
■ or chart 'paper or distribute dittoes. 

2. Have the class evaluate the clasaroora 
rules using the guidelines for laws. 

3. Distribute a list of school or playgi'ound ' 
rules. .. . 

k* Have class evaluate tjiese riUes using the 
guidelines for laws. Activities 1 and 2 
will lend themselves^ to individual or 
committee work. V' 
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DAY 8 



Sample Instructional Objective (Section dbjective 3) : 

-The pupid can explain, and provide examples of ho\^ education of 
the people can provide for wiser decision with' regard to laws. 



'The teacher.' s guide for Rights and Responsibilities contains many- 
valuable ' teaching suggestiorTs . Jjis ted below ax'e additional helpful 
activities . - ' . " - 



Materials: 



Rights and Responsibilities » 



T.G., pp. 19-2i 



Rights and Responsibilities, 



T.Q., pp. 20-22 



Film: You Are There: 

Salem Witch Trials 



Activities: 



,Use the questions under III A, to lead. a 

'class discussioni 

^ . • ■ *. 

Read and discuss the cases using questions . . 
\inder III B and C ip the teacher's^ guide. 
, This can be done as a classwid& activity or 
as a small group activity. Have small groups 
discuss the "What Do You Think?" questions 
after e^h case study. 

Show film. Discuss the film using the 
discussion questions under III B, * 
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Sample Instructional Objective .(Section Objectivo 3) ; 

-The pupil can state how the people delegate authority to elect 
representatives. . . 



The teacher's guide for Rights and Responsibilities contains many 
valuable teaching suggestions. Listed below are additional helpful ? 
activities. ^ 



Materials: 



Rights and Responsibilities ^ 
T.G., pp. 22-2ii 

Film: True Story of an 
Election 



Registrar of Voters 
Congressman 
State Assemblyman 
Senator 

Mayor/Councilman 
League of Women Voters 
Poll worker 



Activities: 

1. Us€ the question, under IV A and B to 
lead a class discussion. 

a I 

2. Show and discuss the film which comes as 

a complete film kit with a teacher's guide 
and student books. It is a secondary film, 
and may be difficult to obtain. • 

.These materials are worth a large block of 
class time, and it is the teacher's respon- 
sibility to adapt them to the needs of the 
particular class. It, is suggested that the 
end of the film not be shown, but that the 
class vote for the candidates and tally the 
votes. , " . 

« • - 

3. Follow the film by a class discussion. See 
the teacher's guide that accompanies the film. 



Either the class discussion or the film show- 
ing can be followed by a discussion about 
class and school elections; 

Invite a resource pferson from the community 
to speak to the class about the election 
process. Before t^e speaker comes, discuss 
the. concept of. delegated Authority, and 
perhaps have pupils write questions to ask 
the speaker. 



ERIC 
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DAY 10 



Sample Instruotional Objective (Section Objective h) : 

-The pupil can provide examples of why there is a need for 
constitutional limitations upon legislative power. 



The te'acher's guide for Rights and Responsibilities contains many 
valuable teaching suggestions. Listed. -.below are. additional helpful 
activities* 



' Materials ; 

Rights and Responsibilities , 
T.G., pp. ZIi-25 



Rights and Responsibilities , . 
pp, • 



Film: Revolt in Hungary 



Activities: 

1. Ha^e a class' discussion covering the 
questions under IV C. 

2. Have students role-play situations as 
discussed under IV 0^ teacher's guide. 

3. Read -'A Flogging at Sea" and discuss with 
pupils how such a situation could have 
been allowed to exist. Have students 
suggest how the captain's power douldy' 
have been limited. ^/ 

U. Use selected questions from "What Do You 
Think?" p. lU. 

5., Use the discussion on p.i25, teacher's . 
guide, to introduce the film. 

. ^ .\ . . ... 

L ■ \ 

6. After viewing the film, elicit from the 
pupils reasons for the revolt and how 
. the people might have made changes in 
" the government in a non-violefnt way. 



r 
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DAY 11 



Sample Instructional Objd'c.tlve (Section Objective. 5 ) ; 



-The'^pil- can. explain the need for constitutional limitations upon 
governmental agencies for the protection of the individual. 



The teacher's guide for Rights and Responsibilities contains many- 
valuable teaching suggestions. Listed below are additional helpfia 
activities . 



Materials : ' 

Rights and Responsibilities j 

T,5., pp. 2et-29 '' : 



J 



/ , • 



/ 
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Activities t 

^^^^^^^^^^^^^^^^ 

1. "Have a class discussion covering V-A> B 
and C. . V, 

2, Have pupils express their ideas about the 
. following : 

-Why should a society or a country have 
a basic set of rules for govemrient 
(reasons for a constitution)? ' 

4Jho should have the power to change 
these basic rules?. 

m t ^ 

» - C 

- -Who or what should decide if these » 
basic rules are being violated by 
the people .or t,he government ? ■ 

Before holding the general discussion, the 
teacher may wish to have. small groups meet 
first to discuss these areas. ThisS«5uld - 
give the pupils a chance to present ideas 
for smaH -group discussion, then choose 
the strongest, solutions. 

Pupil responses can be used as an assessment 
of unit objectives. Some possible responses 
to the reasons for having basic rules of 
government could be: 

-Rules protect the individual from job 
discrimination. 

■ -Rules protect the individual from being 
forced to confess to a crime. 
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Chartj 

chalkboardi / 



butcher paper 



Film: Bill of 'Rights 



3. 



-Rules insure a non-violent change of 
leadership. 

-Rules protect the rights of the 
minority. . 

(or) 

Brainstorm to elicit pupils ideas about 
the questions and record the answers on 
a chart, chalkboard or butcher paper. 
Student responses could be used to assess' ' 
unit objectives. ^- 

Follow the use of tha film with a discus- 
sion on the need for a constitution; how . 
it can be changed; and the systein used to 
insure that c()nstitutipnal rights are being 
protected. 
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DAY 12 



Sample Instructional Objective (Section Objective fr ): 

-The pupil -will be 'able to write a constitution ^d compare its 
effectiveness with the Constitution of th^ United States. 



The teacher ' s guide for 'Cohflictj Politicsj and Freedom contains 
many valuable teaching suggestions • Listed below are additional 
helpful activities. ' • 



Materials: 



Activities: 

For the next few days the class will, step by 
logical step, write^ a constitution for Sarnia, 

1. Break the class into groups, each group 
representing a settlement of. Sarnia. -Havf 

' each group write out plans for choosing a 
leader for Sarnia. 

2, Let the class discuss the plans and choose 
the one they think is best. 
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ConfHcts, Politics > 
and Freedom t pp« 11-13 i 
'^tape ]^ecorder 



3.* Pead, or play a tape recording of "Should 
One Leader and His Helpers Rule?" and 
."Should- YoHr Leader Be Able To Change or 
Make .Any Laws He. Wants' To?" 

U. Review the class-chosen plan for choosing 
a leader in the light of the new informa- 
tion provided. The pupils will probably' 
want to amen.d their plans. Let them. 



DAY 13 



Sample Instructional Objectives (Section. Objective 6) ; > ^ 

-The pupil will evaluate laws written by the leader. 

-The pupils will be able to elect a leader according to their 
constitution. 



The teacher's guide for Conflict. Political and Freedom contains 
mxry valuable teaching suggestions. Listed below are additional 
helpfiil activities. 



Materials: 



ERIC 



Activities ; ■ , 

1. Have the class elect a leader of Sarriia - 
according to the rules formicated the 

day before. ' " \ , 

« 

2. Have the new. leader select helpers. 

A - . - 

3. Have the new leader and his helpers bring 
their chairs to the front of .the room.^ 
While they make up laws for Sarriia, the 
rest of the class observes the proceedings. 
(During this role playing, the teacher may 
wish to place a vacant chair beside the 
leader so that any citizen of Sarnia may 
come forward and voice his opinions about 

a law that- is being made.) 

i;. After the laws are drai-jn up, have the 
citizen-observers evaluate the laws. 
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Conflict, Politics 
and Freedoms pp»"Tl^-l6 



( 



5. . Lead the pupils to the realization that 



they need constitution. 

Pupil reaction to these laws will vary 
from complete acceptance to complete 
rejection. If the children reject the 
laws'^they will probably demand a consti- 
tution at\once . If the laws made by the 
leader are accepted^ use the following 
techniques: 

-Have the class discuss why they think 
the laws are acceptable, ^his discus- 
sion should lead to realization that > 
the new leader will be the law-giver, 
law-enforcer, and judge— which should 
remind them of Old.-Ugo, the king, 

-Read '"What Are Some, of the Jobs You 
Would Want Leaders of Your Country 
*' To Do? » - This should lead the class 
to demand a change. 

-Present- , the leader with a "Problem 
"Card" that will force him_Jo take 
away a. basic right from the, bitizens, 
Thisytype of situation should lead 
the children to see a need for a 
•larger set of basic rules that,pre- 
. - -'gerve basic human right s» 
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DAY Ih 



Sample Instructional Objective ('Section Objective .6) : 



-The pupil will develop skiH in the writing of laws or rules 
applicable. to the solution of problems. 



The teacher's guide for Conflict, Politics^ and Freedom coi^tains 
many valuable teaching suggestions-. Listed below are additional 
helpful activities. . ' , ' ^ 



.Materials: 



Conflict, Politics , 
and Freedom, -pp. 16-I8 



Conflict, Politics , 
and freedom , pp. To-76 

Conflict, Politics, 
and Freedom , pp.TDy^^ 



Activities ; ' . . 

• , ' ■ 

1. ' Again, form the class into settlements, 

and have each settlement write a consti- 
tution for Sarnia and present it to the 
, class. The class will choose the best 
parts of each. 

(or) 

Pick a small group of pupils to write 
the constitution. 

Reading "The S^ettlers Form a Government 
with Three Parts" will help the consti- 
tution writers break down theii* consti- 
tutions into at least three parts. 

2. ^ead and discuss "An Adaptation of tjhe • 
Declaration of Independence for Students •"" 

3. Read and discuss "Why Do We Often Gome to 
fietter Decisions When We Hear Different . 
and. Conflicting Points of View?" This 
section presents a constitutional debate 
on representation and voting rights. 
Discuss "What Do You Think ?" questions • 
after each 'section. 

U.^ As a role-playing activity, have children 
take the parts of the constitutional rep- 
resentatives and debate each section. 

5. Have the class debate the following: ' , 

-Who should have the right to vote? 
-How should representatives be chosen? 

33 
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DAY 1$' 



Samplfe Instructional Objectivfe (Section Objedtlve 6) ; 
-The pupil win ianalyze and evaluate laws. 



The teacher ts guide for Conflict , Politics, and Freedom contains 
many valuable teaching suggestions. Listed below are additional 
helpful activities. / 



Materials: 



Conflict J Politics , 
^and Freedom , pp. I? -18 



Activities ; 



/, 



;1. Have pupils read, debate and approve the' 
constitution. of Sarnia. 

2. Have the class evaluate the constitution 
according to criteria given earlier. 

/' 

3. Have class leader appoint judges. ^ • * 

U. Review the material on, thp Judicial branch 
of government in "The Settlers Form a Govern- 
ment in Three Parts'* and discuss question h' 
in "What Do You Think? »» 
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DAY 16 



Sample Instructional Objectives (Section Objective 7); 



•The pupil can state why open debate of conflicts can provide for 
better solutions. ' . , ' 

-The pupil can e^^lain the purpose and reasons for- pressure groups, 

-The pupil can provide examples of how a pressure group can be a 
help in finding solutions to conflicts. 



The teacher's guide for Conflict^ Politics « and Frisedom contains 
many valuable teaching suggestiohs. Listed below are additional 
helpful activities. ^ ' 



Materials ; 

Conflict , Politics , 
and Rre^dom, pp, 18-20 



Conflict. Politics, 
and Freedom , pp« "Jk-h^ 



Conflict. Politics , 
and Freedom, pp. T8-20 



V 



Activities: * *. . 

1. Read and -discuss "The Arcument Over the 
Mill.." . 

2. Elicit reasons why some of the legislators 
would, -agree with the plan for the mill while 
others would not, * ; 

3. Have pupils suggest or find examples of . 
pressure groups working in our govenrwient 
today. 

k» (Optidnal). Assign independent research 

covering the material on pp. 3U-ii3. Elicit 
from students why it is not a good' idea • 
for judges to take 'part in such debates. 

$0 Have Sarnians form groups according to 
occupations. 

6, Hand out a ditto that outlines the conflict 
situation over the building of the mill and 
ends with the "What Do You Think?" questi^ons. 

Ask each gi'oup to decide why the building of 
the mill will (or will not) be a ^-ood thing. 

-Who will the mill help, the most? 

-V/ho will not be helped by the mill? 

35 
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Conflicts Politics J 
and p^efedom, pp. JO-60 



y 

-Where should the monoj'' come from 
to pay for the mill? 

-Should they, as farmers, woodcutters, 
' shipbuilders or ^'shopkeepers support 
' the building of the mill? ■ 

The »Wiat to You Thiiik?" questions ra|y 
help the groups decide on their positions,' 

7. Review "The Argument Over €he Mill." 
Compare, the positions taken by tHe 
occupational groups in the story with 
the positions taken by the' classroom 
groups . 

8, "Sources of Conflict" contains many case 

■ histories suitable for independent research* 
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SECTION C - roEEDOM OF EXPRESSION 



Section C places major emphasis upon freedom of expression and I*© laws 
that protect- this right for the individual, while pointing out the-'difr 
ficulty of- balancing this right of the dTndividual against the general' , 
welfare of society. This section begins with the debate over the mill 
in Conflicts, Politics/ and Freedom , then-moves into Unit II ■ of yoiir 
Rights and Responsibilities as an American citiaent A Civics Casebook.*' . 

r ^M.*^^ . . - ,1 ... I , ■ „ ■ I I I ■ I f ■ ■ . 

' * 6 

f 

• Major Objectives ,£or Section C Freedom of Expression 

1. The pupil can. explain the heed for open debate in the resolution of 
conflicts dealing with government allocation of rGsoui'c©3. 

2. The pupil will explain 'the need for some reasonable restrictions upon . 
freedom of expression and the difficulty of balancing freedom of ex- • 
pression against other needs of society, — 

3. TM pup^JI will demonstrate by example the need for protecting the right 
to freedom of expression fl'om laws that suppress freedom of expression. 



3 
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DAY 1 



Sample Instruotional ObjectAye ; 

-The' pupil can\ explain' why all people should have the opport\inity 
:to discuss a 6.onflict before a solution is reached. 

. \ 



V 



. The teacher's guide fhr Conflict', Politics and Free^dom contains 
many valuable te aching\ sugge stions , Listed below are additional 
. helpful activities. \ ' . J . : . ' 



Materials: 



Conflict, Politics , 
smd Freedom, pp; 21-22 



Activities: 



1. 

\ 

2. 
3. 
h. 



5. 



Read and discuss '*D6 ThisJ Do Thatl», ]4 
Discuss •'What Do You Think? "'questions. . 

•Have a representative of "each ocpupation 
group present positions taken on -the mill 
the previous day by theit group. 

£Llow the class to debate eacl\ position 
and decide on a plan that will be best . 
for a;Ll groups. ' ^ ' 

Review' the decision made by Sarniaris 
(see Activity 1). Elicit from the^pUpils 
why it is important that all groups 
should have the right- to express their 
feelings on important decisions in a 
society. ' 

Have pupils suggest how the right to 
expression. for all citizens can be 
guaranteed. 
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DAY 2 



gajT^ ple Instructional Objective ; 

-i'h© pupil will be introduced to freedom of expression. 



The teacher's guide for Ri ghts. and Responsibilities contains many- 
valuable .teaching suggestions . Listed beiow are additional helpful 
activities. ' • 



Materials: 



Rights and Re^onsibiltties^ 



1:.5., pp. 30 



Rights andi Responsibilities > 
PP..31-32 ^ 



Activities: 

^. Guide a class discussion^using questions 
under ?I A« 

2. Review ways to gain leadership positions 
as done in Elkland, early Sarnia, Sarnia, ^ 
classroom, school, and San Diego. 

3. Guide a class discussion using questions 
under VI B (to,l a) . 

/• 

The above activities can be used to evaluate 
unit objectives by observing pupil responses. 



- • % 



/ 



39 



• DAY 3 



Sample Instructional Objective t 



-The pupil can provide ©x^imples of hew freedom x)£ speecK*' has been 
• suppressed in the past. 



The teacher's guide for Rights and Responsibilities contains many 
valuable teaching suggestions . Listed below are additional helpful 
activities. 



Materials ; 

Appendix, 
pp. 108-110 



Ri'ghts and Responsibilities . 
T.G., pp. 33-35 ■ 



Activities ; 

1. J^om the film list in the Appendix, 
choose the film which best illustrates 
the instructional objective. 

(or) 

Assign- the case studies under 1 a to 
different groups of pupils. After each 
group reports' to the class, have a 
general class discussion using the- 
questions in the teacher's guide. 



2. "Elicit from the pupils: 



-Why do some- people wish to' control 
what others think, say, write or 
read? 

-How have laws controlled what people 
think, say, write or rejad? 

-Why should you have the rigljt to say, 
think, write or read anything you 
wish? 

3. After pupils hav written a law 'proteijting 
their freedom of expression, have them 
evaluate it. Use guidelines for good laws 
p. 18, Rights and Responsibilities teacher' 
guide. 
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I 



The law-writing activity can be a class 
endeavor, led by the teacher,' with. results 
recorded on the chalkboard or on. chart » 
paper, o"r it can be carried out by a com- 
Mttee or by j.ndividuals.- 

it. Compare the pUpil-written laws with 
Article 1 of the Bill of Rights, . 



DAY h 



Sample Instructional Objective! 



'The pupil will state how freedom of eaqpression acts as a safety 
valve in a democratic society. 



The teacher's guide for Conflict, Politics , and freedom contains 
many valuable teaching suggestions. Listed below are additional 
helpful activities, . ' * 



Films 8 

Bill of Rights in Action: 
i^eedom of "Spcf ech 



Speech and Protest 



\ 



Censorship: A Question 
of Judgment 

Mightier than the Sword 
Price of Freedom ^ 



Activities ; 

View and discuss- a film (or (films) with the 
pupils, .. 

The majority of these films can be stopped 
at many points , to allow pupils to discuss 
the conflicts raised and to put forth pos- 
sible solutions to these conflicts. 



J 
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Sample Instructional Objective; 



-The pupil state that freedom of 
right; it^u^et be balanced with reas 
interest^/ ol|^ all • people are protected. 



DAY 5 



expression is not an absolute 
enable restriction sjo that the 



The teacher's guide for Rights and R^^onsibilitieg c<3ntains many- 
valuable teaching suggestions . Lis;j:^ed below are additional helpful 
activities. 




.Materials; 



Rights and Responsibilities ^ 



Hignts and Hesp 
T.G., pp. 35-37 



Rights and Responsibilities , 
pp. ia-26j 36 '. 
ConflictSj Politics , • 
and freedom J pp."II^-U9 



Chalkboard; 
chart paper 



Activities ; 



1. Guide a class discussion using questions 
under lb. 

Encourage pupils- to view freedom of ex- 
pression as a right of the individual 
but not as an absolute right; rather, 
. ' one that must -bfe governed by the princi- 
ples of time and place. 

% 

2. Foll6w the discussion by having pupils 
read selected case studies dealing with 
freedom of .expression. 

3. Discuss the difficulty of enforcing laws 
that abridge the right to freedom of 
expression. 

h* Elicit pupil responses to the question: 
"When should a government restrict the 
right to freedom of expression?"- 

Possible responses may bei* 
^ ■ 
-Always. 
-During war 
-During riots 
-During an emergency 
-Never. 

List the responses on the chalkboard or 
chart paper. 
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Rights and Responsibilitiea f 



See referonpes listed 
for item 2 



Rights and Responsibilities , 
T.G., p. 37 ' 



5» After discussing the example^s of free 
expression listed under 1 b, encourage 
students to discuss the need for laws 
that limit freedom of expression, but 
onlsr in relationship to timei place' and 
"int^pt. - • . 

> 

6. Choose selected case studies to help -sup- 
port a need for balance between individual 
rights and the general vrelfare of the 
society. 

7* Conclude with a discussion of the dif- 
ficulty of enfor54,hi laws that abridge 
freedom of expression using suggestions 
under 1 c. 
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SECTION D - EQUAL PROTECTION 



' Major Objective - Section D 

The pupil will be able to explain the need for equality of opportunity by 
presenting evidence of the results of restricting this right and of how 
laws are needed to balance the individual's rights against the needs of 
the society. 



DAY 1 



Sample Instruction Objective : 

-The pupil will be able to state how laws provide protection to 
the individual so that the individual is not discriminated 
against in his civil and public life. 



The teacher's guide for Mghts and Responsibilities contains many 
valuable teaching suggestions. Listed below are additional helpful 
activities. . * 



Materials ; 

Rights and Responsibilities , 
T.O., pp. Wi-U5 



Rights and Responsibilities ^ 

ppT ; 



Activities ; 

1. Guide a discussion of the questions in 
Unit IV. ^-CThis activity can come before 
of'''after case studies, Items 2 and 3») 

2. Select appropriate case studies and assign 
' each to a small group for reading and dis- 
cussion. Groups can be constituted to 
allow each to investigate one of the 
following: 

-Voting rights 

-Equal education 

-Right to live where you choose 

-Equal rights in business 

-Equal opportunity for employment 



^he films suggested under Unit IV in the teacher's guide are not appropriate 
for use at the elementary level, and only three, "With Liberty and Justice. for 
All," "A History of the Negro in Ameri<SI," and "Women Get the Vote," are avail- 
able at IMC. However, some teachers may show the films and find them useful, 
depending upon the maturity and ability level of the class. 
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BE^ COPY AVAtUBlE 



These quesilons can be usud to introduce 
the ftotivityt 

-Should you havo thn rigJit fcg work or 
live where you want to? 

-How could you protect this right? 

-Has thia right always been protected? 
For all people? 

3* To conclude the case studies ^ have each 
group discuss the ."What Do You Think?" 
"questions related to its case. 

h» IS the guided discuosion (Item 1) is not 
scheduled for this point in the lesson^ 
have the class identify the problem in 
each case, study^ the solutions, and the, 
consequences of "these solutions -with 
respect to the children's own rights. 

. . . • . 

5. Any. of the above activities may be con- 
cluded by having the class write a law 
protecting the right to equal opportunity 
and comparing the class-written law with 
the llith ammendment of the Bill of kights. 
(Or the law-writing activity may be dpne. 
■ independently, ) 
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DAY 2 



Sample' Instructional Objective t 

-The pupil can -explain what equality, discrimination and segrega- 
. tion mean and why laws that provide for individual equality and 
protection from discrimination are ciifficult to enforce. •" 



, The teacher's guide for Rights and Responsibilities contains many 
valuable teaching suggestions. Listed below are additional "helpful 
activities. 



r 



Materials: 



Rights and Responsibilities, 



pp. k^'k 



/ 
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Activities ; ' =• ' 

^1. Follow' the previous day's case studies 
with a discussion using the questions 
under 3b. 

« 

2. Encourage pupils to make up definitions 
for equality, discrimination and segre- 
gation. 



3. 



Discuss problems of enforcing equal 
opportunity laws. Ask the pupils to 
give examples of how discrimination 
and segregation might affect them 
personallyi then have them suggest 
possible. solutions to each example. 
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BEST COPY AVAILABLE 

' SECTXON E - DUE PROCESS LAW ^- 

. \ ■ ■ . , . . 

This section, perhaps the I'dchest in the unit' in re'sources and pupil activ- 
itieS| provides the teacher Vfith an opportunity to be creative in using all 
typocr of methodology. Such"creative planning will, in turn, provide the pupils 
with opportunities to participate in simulati^on, role playing, research, and • ' 
group or class discussion^ to participate in mock trials, view films, and 
take field trips. . •. , ' 

More material is available than can possibly be covered in any block of time 
provided during the social studies period. Because of -this -richness, the teacher 
will be presented with a challenge to be selective, yet expose the pi^ils with as 
many experiences related to the American judicial process as possible. 

Te^achers may approach this section in one of two ways: 

VIM^_1^» Introduce the section with a series of activities based on 
the experiences of the people of Sarnia (see p. $1), then 
select activities from the Rights 'and Responsibilities 
teacher's guide, pp. .147-87, that support the instructional 
objectives for the section and meet the interests of the 
class. Selected activities in Plan .II may also' be used. 

PLAN II . Introduce the^ section with a series of activities based on 
the experience of the people of Sarnia (se6 p. 51). 
Continue with activities as, outlined on pp. 5l-^7. 

Plan I and Plan II are .both designed to achieve the following instructional ' 
objectives: . 



-The pupil will be-, able to provide examples of delegated police powers. 

-The pupil will be able to explain how • inadequate police powers or rules 
can restrict individual rights. * . 

-The pupil will be able to expjLain why the police are given certain 
powers and why these powers are limited. ' . 

. . ^ ■ ■ * » 

-The pupil will be able to state why society has appointed a govern^ 
mental agency with powers to regulate individual, lives and property. 

-The pupil can compare the lack of police power to a situation of too 
much police power, and explain the consequences of each in relation 
to the individual and to society as a whole. 

-The pupil will be able to list and explain the limitations placed by 
law upon the -police and give examples of why these limitations are 
necessary to insure the rights of the individual. 

-The pupil will 'bp able to explain and give examples of the need for 
laws limiting • tfe arresting powers of the police to incidents of 
"probable cause." 
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\ 

■\ ■ . 

-The pupil will be' able to present solutidn^that show a need to have 
laws that require warrants for the airest of\ the individua^.^ and ex- . 
amples that show how such laws may be impract'lcal./in certain well- 
-defined instances. \ • 

• ' ■ ■ - ■ \ ■ ■ " 

-The pupil will be able to explain or present exartiples that show a 
need for laws limiting the police power to search\yhd seize indivi- 
dual property. 

0 

-The pupil will be able to e:^lain why the Individual \eeda laws to 
protect him from self-incrimination. 

-The pupil will be able to explain how the right to couns^ protects 
the individual when dealing with the police. 

-The pupil can state and present examples of the need for the\writ of 
habeas corpus and -how this right protects the individual. 

-The pupil will" be able to explain that it is- the function of t^e 
courts to provide fair hearings and to protect the citizen from 
being deprived of life, liberty and property. 

-The pupil will be able to explain why the individu^ should h^ve the 
right, to be informed of the chaijges against himj to obtain counsel, 
a preliminary hearing, a speedy and public trial, >^d a trial by jury 3 
to confront witnesses j the privilege against self-incrimination 5 and 
to be^ protected against cruel and unusual punishment. 

-The pufdl will provide examples of th^ consequences of these rights 
,being denied. ' ^ 

-The pupil will compare and contrast the functions, responsibilities 
and duties of the officers of the court, ' 'r . . 

'> > 

-The pupil will be able to explain the. process and steps taken under 
due process. 
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■I INTRODUCTORY ACTIVITIES - PLiU'J I and PLAN II 



Sai?g)le Insta^uctional Objective ; ^ 

The pupil will explain the duties and functions of court officers. 



The teacher's guide for Conflict , Politics, and Freedom contains , 
many valuable teaching suggestions* -Listed below are additional 
helpful activities. 



Materials: 



Conflict. Politics 5 
and Freedom , pp. "^^-Zhj 
tape recorder 



Chalkboard; 
chart paper 



Activities: 

1. Read or play a tape recording of "A Fair 
Hearing." 

2. Discuss "What Do You Think?" questions. 

3« Follow the discussion by having the class 
answer. these questions. List the answers. 

-What are the duties and responsibilities 
of the police? 

-What are the duties and responsibilities 
of the courts? 

-What roles are assumed by individuals 
• , in the judicial process, i.e., lawyer, 
judge, court clerk, etc.? 

-What rights should the individual have 
when, confronted by the police? 

-What rights should the individual have 
protected when confronted by judicial 
power? 



PLAN II 



Plan II 's suggestions for teaching Due Process are familiar to upper grade teach- 
ers; they are based on small group "or! committee investigation, research, and pre- 
sentation to the total class. Many topics are presented; for small group research 
and many activities are suggested^ for conducting this research. However, there. 
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?re no specific suggestions as .tc»how the groups will present" their findings.- 
his should b© a joint pupil -teacher decision which can ^involve such methods as 
oral presentations, charts, role playing, pictures and reports. No one method of 
sharing the learnings of the groups will work. Only the classroom teacher will 
know which method will best help the class * 

Plan II has been divided into two parts, Law Enforcement and The "Judicial Process-. 
Only one model, Law Enforcement, is presented in detail. ^From this example, the 
teacher will be able to mold. activities for The Judicial "Process to the pupils' 
abilities and interests.' The length of time devoted to both Law Enforcement and 
The Judicial I^ocess will be decided by the teacher. 

At any time during the Law Enforcement study the class may wish to invite the 
Safety Patrol Officer or a Community Relations Officer to visit the room and 
discuss ,the role of the police in the community. - 

a 

LAW ENFORCEMENT - OBJECTIVES AND ACTIVITIES . ' 

' • ■ ■• 

The questions on pp. U8-50 in the Rights and Responsibilities teacher's guide can 
be adapted to a guided classwide discussion covering the need for law enforcement 
and the delegation of specific powers to the police. Some bf this material wiH 
have been covered previously, and pupils should be able to quickly list dities of 
a policehian. The class can then be divided into two main areas and many subsec- 
tions each assigned to cover specific material and objectives. These areas, sub- 
sections, objectives and activities designed to accomplish the objectives are out- 
lined, below. 

1. THE imD FOR LAW ENFORCEMENT 

• V ■ *- . . 

Objective ; The pupil will be able to state why society has appointed a 
■governmental »agericy with powers to regulate individual lives 
and property, , ^ 

a. Inadequate Law Enforcement . 

.» . . . • . . . 

Objective ; The pupil v;ill be able to explain how inadequate police . 
powers or rules can restrict individual rights. . 

Activities: 

(1) ' The film, "The Oxbow Incident," presents a situation in which 

mob violence and lack ui' law enforcement leads to a disastrous 
situation. . , • 

(2) Have pupil groups read "A Children's Island," Rights and Respon - 
sibilities , pp. 2-6, and "The Ku Klux Klan Rides," pp. 59-60. 
Discuss the ••What Do You Think?" questions, ' ' * 

(3) - Make up a role-playing episode based on the playground bully's 

.refusal to play by the rules. Discuss the questions; 

-What should you do, as a player? 

-How can you make the boy play by the rules? 



00053 



BES;if COPY AVAIUBLE 

The Extent of Poli|5e Powers ' ' 

Objective^ The pupil will be able to explain wiiy police Are given certain 
powers and why these powers are limited. ' ^ 

Activities ; . ^ 

(1) Reproduce the questions under 2, p. 51, Rights and Reisponsibij ^ 
ities teacher's guide, using a ditto, a chart, or index cards. 

(2) ■ Have the group jof pupils assigned to this subsection recordHheir 

answers to the questions and formulate more questions of their own 

■ . '. 

(3) . Make an appointment with the school Safety Patrol Of ficer and send 

the group— or a committer from the group^-to invite hijn to class. 

(li) Have the group interview him, using the questions formulated under 
item ( 2) . - . . 

The Powers Granted to the Police Are for the Pui^pose of Implementing Law 
Vfhile Preserving Individual Freedoms. . . ' 

Objective : The pupil will be able to state why society has appointed a 
' governmental agency with powers to regulate individual lives 
. ' ' and property. . ' ,4 

Activities ? 

• • 

(1) Use the question under U,' p. 52, Rights and Responsibilities 
teacher's guide to lead a clasp discussion. Pupils should be 
able to point out that police protect lives and" property and 
insure domestic tranquility. - , '~' 

' \ . ... 

(2) Parts of »Sarnia"'and "A Children's Island" coidd be used to 
' teach this obj,ective. 

• , * ■ . ■■ 
Police 'Powers Can Become Repressive 

« 

Objective ; The pupil can compare the lack of police power to a situa- 
tion of too much police power, and explain the cbnsequences 
of each in relation to the individual and society as a whole. 

Activities ; • ' 

(1) Have pupils read "The Telescreen," Rights and Responsibilities » 
pp. 61-62, list the basic rights denied in the case study, and 
discuss the "What Dp You Think?" question^.. 

(2) Show a filih, or films ("America's Foundation of Liberty," "Day 
of Thanksgiving," or "Great Rights"). Use the discussion ques-' 
tions under 6, p. 53, Rights and Responsibilities teacher's' guide. 
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, (3) ■ Show filmstrip (Fs 323 "Laws That Protect People from People" 
and/or Fs 323. ii "What Happens When an Arrest Is Mad^). Discuss 
the filmstrip using the questions listed in (2), 

THE NEED TO LIMIT POLICE POWERS 

Objective 8 The pupil will be able tt> list sxid ejgjlain the liitdtations placed 
by law upon the police and give examples of why these limitations 
ai'e necessary to inspire the rights of the individual. 

a. Laws of Arres^t . ' 

^' . •• . 

Objective ; The pupil wiH be able to explain and give examples of the 
need for laws limiting the arresting powers of the police 
to incidents of "probable cause." 

Activities : 

♦ 

(1) Assign the-^^ studies listed on pp. ^k, 56 and $7,, 'Rights . 
and Responsibilities teacher's guide, for reading and discussion. 

Have pupils make up a definition of "pi'obabls cause." 

Have pupils write a law that requires "probable cause" for 
arrest. Compare their law with the Uth Ammendment. 

Have pupils define when a person is under arrest. 

Have different members of the group research problems that develop 
when police use an informer, wire-tapping > or suspicious actions 
a^ grounds for arrest. ^ 

' (6) Show Fs 323. U "What Happens When an Arrest Is Made." Discuss the 
^ , filmstrip using questions under 1, pp. ShS9^f Rights and Responsi - 
bilities teacher's guide. 

b. Requirement of a Warrant ' 

Objective ; The pupil will be able to present solutions that show a need 
to have laws that require warrants ifor arrest of the indivi- ' 
dual, and examples, that show how such laws may be impractical 
in certain well-defined instances. a 

Activities: . (• . \^ 

See Rights and Responsibilities teacher's guide, p. 60, for hypotheti- 
cal situations, the texts of which. can* be reproduqed^on a ditto, chart 
•paper, or ti^ndex cards. This allows pupils to study the problems and 
propose possible solutions. ' - 




(or) 
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Pi'epare for a role-playing situation using the situations from Rights 
and Responsibilities or others proposed by the pupils. ' 

incourage pupiis to generalize that there is a n'B^essity for having 
laws that require warrants; yet in some . instances the requirement for 
■ an arrest warrant may be impractical, • ' 

Laws of Search and Seizure 

- 

Objective: The pupil will be able to explain or present examples that 
.show a need for laws limiting the police power to search 
and seize individual property, ^ 

Aetiviti©8: ' ■ 

" i • 

(1) Assign the case studies listed under 3. (a), (b) and (c), pp. 60-61 
Rights and Responsibilities teacher's guide, to the committee or 
to different members of the committee for individual research. 

(2) kve pupils apply what they -have learned to writing a variety of 
laws protecting individuals from illegal search and seizure. 

. .Coiapar© the pupil -written laws with thelitH~Ammendnient. 

■ > » 

Laws That Provid^.i^tection from Self-incrimination *• . 

. Objectives : The pupil will be able to explain why the individual needs 
laws .to protect him from self-incrimination. 

The pupil will be able to explain how the right to counsel 
protects the individual when dealing with the police. 

Sample Instructional Objectives : 

The pupil will write a law protecting the individual from being forced 
to confess. 

The pupil will apply his law to various examples , and evaluate "^iola- 
tions of his law and effectiveness of his law 'to protect the individual. 

Activities : • • 

• (1) Assign the cases 3isted under U, p. 63, Rights and Responsibil -i 

i^^es teacher's guide foi' committee or individual^ research. 

After the cases have been discussed, the pupils should be able to: 



-Differentiate between a forced confession and a non-forced 
confession* 

-Previde' reasons for the need of counsel "during interrogation 
and explain how counsel can aid the individual-. 
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(2) • Encourage pupils to write a law protecting the individual from 

being forced to confess to a crL-ne, and compare it with the 5th 
^ Anane' ^^nent, 

(3) Plan a role-playing activity using the first discussion qu©s"tioh, 
p. 62, Rights and Responsibilities , or use the Gault case. Voices 
of Justice , pp« 13-22, Instructions for role playing are in the 
Voicfes of'justice teacher's guide, pp, 7-10, ^ .' 

* ■ . . ♦ 

Laws Limiting Police Behavior " . ^ • 

Objective : The pupil can state mid present examples of the need for the 

writ of habeas corpus and how thds right protects the individua 

Aotivities : 

(1) -See the discussion questions under C 1, pp, 6U-65, M.ghts and 
Responsibilities teacher's guide for hypothetical situations 
involving the right to habeas corpus. These situations' can be 
reproduced on .dittos, chart paper, or index cards and given to 
the pupils for study and discussion, 

( 2) Have pupils apply .what they learned through discussion to writing 
- a law which provides for a fair hearing and the right to habeas 

1 ■ corpus. Evaluate the law using the Guidelines for 'fJf ective Laws, 
f p, 18, Rights and Responsibilities teacher's guide, 

^(3) Have pupils' read «The Imprisonment of Edmond Dantes," pp,' 89-93>, 
Rights and Responsibilities , and discuss the "What Do You Think?'" 
questions, 

(U) Have pupils suggest ways in which the law they, wrote (Item 2) 
, could have protected the rights of Edmond Dantes, 

• (5) Have pupils research the case studies, pp. 95-97, Rights and ' 

Responsibilities , and discuss, the "What Do Yqu Think?" questions. 



(6) Have pupils point out how their law c9uld have protected the 
rights of the -individuals in jthe case studies. 

(7) Lead a small group'^discussion\covering the 'questions under 2, 
pp. 66-67, Rights and Responsibilities teacher's guide, or dis- 

^ tribute questions to the pupils f'or study and discussion. 

This discussion should enable pupils^ to conclude that: . ' 

-Enforcement of laws protecting the individual from forced 
. confession is difficu3.t, ^ 

-There is a need for laws of evidence pertaining to how the 
police may gather evidence and how sucn~^idehce may be used. 
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(8) Prepare a role-playing. situation dealing with a court hearing. 
For exajtnple, a defendent claims that his confeosion to a crime 
was forced fi-om him by the police. It would then become the 
judge's problem to decide whether or not the confession should 
be used. 



THE JUDICIAL PROCESS " . . 

In planning pupil exTperien^es for "The Judicial Process" the teacher can use the 
model from,»»LaW Enforcem^t»» or tailor a program to the interests and abilities 
of the particular class. The last five objectives listed on p. kk wiH aid in 
preliminary planning. 

A mock trial is an exciting conclusion to this part of the unit. It presents 
pupils with a situation where all the escperiences they have had diiring the unit 
are used* < 

"How To Conduct a Mock Trail" is detailed 'on pp. 60'6k of Appendix I. The San 
Diego Bar Association will provide a lawyer to help the pupils in their roles 
of court officers^ lawyers, defendants, witnesses and jurors. 

When using the mock trial, sufficient time must be set aside for preparation 
and presentation. One week may not be enough to insure its success. 
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APPENDIX^ 
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The taaching resources and pupil activities listed throughout the guide are 
only suggested; they may be augmented to meet the needs of the pupils and 
to provide both teachers and pupils vith rich and rewarding learning ex«* 
periences. 

Some sources of enrichment are uicluded in this Appendix, 



EXPANDED USE OF UNIT MATERIALS 



CASE STUDIES 

Case studies can be vehicles for large group, small group or individual work 
for discussion or research, and they can be made into vehicles for role 
playing. 

The cale studies suggested in the guide are only a few of tliose available in 
both Conflicts, Politics, and Freedom and Rights and Responsibilities . The 
teacher can find other case studies in the Constitutional Rights Foundation 
Newsletter which is sent to all schools four times yearly. This publication 
not only provides case studies, but also provides simulations and role-* 
.playing situations. Other sources for case studies are the. San Diego County 
Law Library or the local newspaper. The teacher will need to augment material 
from the newspaper with other Information. 




ROLE PLAYING 

Role playing c.an be a dynamic learning experience for any pupil. As a method- 
ology, role playing allows pupils to present solutions to problems from their 
experiences. Through these presentations, they can observe thAr own responses 
and the responses of others; they can learn how to make decisians and how to 
change prior decisions they have niade and acted upon. To be successful, 
role playing should be presented in an enviroiunent in which it is safe for 
pupils to exercise judgments and to act upon their decisions. , 

Voices of Justice presents role-playing exercises which can be used in almost 
all parts of the. unit. Its accompanying guide gives background and instruc- 
tions for each enactment and will be a help to all teachers. ' 

"Values in Action," a filmstrip set available in all buildings is excellent 
material, and when used with its guide, can aid the teacher in beginning role 
playing. The role-playing cards which accompany Model Criminal Trial (see 
p. 69) will aid the teacher whose plans include a mock trial. 

Many role-playing enactments can be built from material presented in Youth 
a nd the Law , a booklet that presents the law as it applies to the non-adult 
living M California and in the county and city of San Uiegb. Ten copies of 
the publication and a teacher's guide are included in the Civic Edacation 
unit kit. 
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HOW TO CONDUCT A MOCK TRIAL* 

\ 

PARTICIPANTS 

The, participants In a criminal case jury trial are: 

1. Judge . Presides over all proceedings, lias final; word on matters of 
procedure, rules on admissibility of offered evidence or other legal 
questions, gives jurors instructions on rules of law to be applied 
in the case, usually determines the sentence, and always announces 
the decision or jijdgment of the court. 

2. Clerk , Maintains minutes 6f all court proceedings, is responsible 
for items of evidence • Cwhether admitted or only marked for identifi- 
cation), calls prospective jurors Into jury box, and preparea all 

[ written orders as required. 

'3. Reporter . Keeps a verbatim record of all open court proceedings 
/ . and transcribes the record into booklet form as needed* 

.* t 

e 

A, Bailiff. Maintains order in the courtroom in accordance with judge's 
( directions, escorts prisoners to and from courts, assists persons 
who become ill in court, and assists attorneys or witnesses with 
cumbersome exhibits. 

5. Attorneys . Present their respective cases through witnesses or 

^ exhibits, advocate their cause through argument, assist the court 

* ' on rules of law to the end that substantial justice will result, 

and are officers of the court. 

• • * ' « 

6. Jurors . Listen to the evidence, argument of counsel, and instruc- 
tions on the law of the case; deliberate in order to reach a 
unanimous verdict. 

7. Witnesses . Present testimony under oath of truthfulness (are subject 
• to criminal penalty for knowingly violating the oath by giving false 

testimony). ' 



TRIAL PROCEDURE 

The following basic rules apply to trial procedure: 

BASIC RULE NO. 1 . The right to a jury trial in criminal cases is a 
conlititutlonal right. The defendant can elect to be tried by a judge 
sitting alone. A jury trial is available in some types of civil cases. 

bXsIC RULE NO. 2 . For a criminal jury to return a verdict of guilty, 
they must be convinced of the defendant's guilt beyond a reasonable 
doubt. In a civil trial, the jury need only be convinced by a prepon- 
derence of the evidence to return a verdict in favor of the plaintiff. 

*The material ia this section was prepared by Stanly W. Legro and William L. 
Todd, Jr. ^ 
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BASIC RULE NO, 3 , Iti a criminal jury trial, all jurors must agree on 
the verdict. In a civil jury trial, only nine of the twelva jurors 
need agree. on the verdict. 



JURORS •• ' 

Qualificationa . A juror must be a citizen of the United States, over 21 years 
of age, a resident 6f the county for at least one year, muist possess ordinary 
intelligence, and have a sufficient knowledge of the English language. He 
must not have been 'convicted of a felony or have recently given jury service. 

Selection . The trial judge permits reasonable examination of prospective 

Jurors by counsel to determine their ^qualifications. This is known as 

"voir dire" of the jury. ' 

When a "challenge" is made to a juror and granted, that juror is excused and 
another juror takes his place. A challenge to an individual juror is (a) 
for cause or (b) peremptory. 

A challenge "for cause" exists where the juror has actual bias in favor 

of one side or where an implied bias exists because it is likely that * 

the juror would be biased. Some causes of implied bias are relation to 

one of the parties, having opposed one of the parties in a previous action, . 

or having served as a juror in an action involving the same matter. 

"peremptory challenge" enables a party to remove a person from' the jury 
without giving any reason. Each party is entitled to ten peremptory chal- 
lenges, with more challenges, in criminal cases where the offense charged 
is punishable with death or imprisonment for life. 

As soon as a jury is selected, it is sworn to try the cas^. 



.ORDER OF TRIAL 



The steps listed below are followed: 

1. Reading of Charge (Criminal Trial) 

If the charge is a felony, the clerk must read it. 

2, Opening Statements 



The district attorney (criminal trial) or counsel for the 
plaintiff (civil trial) makes an opening statement. 

The object of an opening statement by counsel is. to inform the 
jury of the facts which counsel expects the evidence to prove. 
Counsel for the defendant may then make an opening statement, 
or it may be reserved and made after the close of the people's 
<or plaintiff's) case. 
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3. Presentation of EvidenGe 

* 

The people (plaintiff) offer evidence by thu testimony of witnesses 
and by the production of papers, objects, and other items. The., 
• plaintiff closes its case whan all of the evidence has been offered. 
The defendant then offers his evid,ence in the same manner. • 

When the evidence consists of testimony by a witness, the counsel 
calling the witness first asks questions (direct examination); 
then the opposiiig counsel is allowed to ask questions (cross 
examination). 

4. Rebutting Evidence ^ ' . 

The parties may then offer rebutting evidence only, unless the . 
court for good reason permits them to offer evidence upon their 
original case. 

5. Argument • 

After both sides have presented their evidence, the district 
attorney (counsel for the plaintiff) makes his opening argument 
to persuade the jury to find in favor of his side. Counsel for ' 
the defendant then makes his argument. The district attornejr 
(counsel for the plaintiff) then makes his closing argument, 

6. Jury Instru ctions 

« 

The judge then instructs the jury regarding the rules of law 
.which apply to the case. At the beginning of the trial or from 
time to time during the trial, and without any request from 
either party, the trial judge may give the jury such instructions 
on the lav) as he may deem necessary for their guidance. 

7. Deliberation 

After the instructions have been given by the judge, the jury, 
goes into the j.ury room to deliberate privately until it reaches 
a verdict. 



TESTIMONY 



Competency of a Witness 

A person is disqualified as a witness if he is: , • 

-Incapable of expressing himself concerning the matter so as to be under- 
stood, either directly or^ through interpretation by one who can understand 
him. 

-Incapable of understanding the duty of a witness to tell the truth. * 
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Two procedural rules apply to tiiis ground of disqualification: '-^ 

--The opponent who challenges a witness' mental capacity to testify, 
on th© ground he is too young or his memory defective, has the* burden . 
of proof on this* issue. ... 
<i • . _ •• 

-The determination is finally made by the trial judge without resub- 
mission of the issue to the jury. 

Privileges of a Witness ^ ■ * " 

Whereas incompetency prevents a person from testifying, privilege -exempts 
him from testifying, i.e., allows him to refrain if he chooses, or if some- 
one else who is entitled to the privilege "claims, it, for reasons of public 
policy. The rules of privilege are designed to protect personal relation- 
ships or other interests where the protection of confidentiality is considered 
more important than the need for the evidence. 

Hearsay Rule and Its Exceptions ^ 

Hearsay evidence is evidence of a statement made out of court and offered to 
prove the truth of the matter stated. Such 'evidence is inadmissible unless 
it comes within one of the established exceptions to the Hearsay Rule. Hear- 
say is generally inadmissible because the statements are not made under oath, 
t^ie adverse party has no. opportunity to cross-examine the person who made the 
statement, and the jury cannot observe the demeanor of the person making the^. 
out-of-court statement. • 

Certain types of hearsay evidence may be adftiitted due to the probability of 
the truthfulness thereof. The most common example is the admission or con- 
fession of a person accused of a crime, when the admission or confession is 
freely and voluntarily made. » 

Special circumstances permit several other types of hearsay to be considered 
in a trial. If a witness testifies in a manner inconsistent with some prior 
statement or testimony, the prior statement or testimony can-be shown to prov.fe 
the untruthfulness of the present test'imony. Statements of persons miade at • 
' the time of some great or exciting eVent under the stress of such excitement, 
are often admitted. Statements made by a person about to die are often con- 
sidered admissible. Business records, kept in the regular course of business, 
are admissible. Public records or writings are often admissible^ where made 
by officials charged with public duty of accuracy and truthfulness in the 
keeping of such records or writings. Ther^ are other more technical excep- . 
tions which are not listed here. 

INSTRUCTIQ^iS TO. THE JURY , i . 

When the evidence has been received and, the attorneys have made their clos- 
ing arguments, the judge then gives the jury instructions on the rules of 
law to be applied in the case. The elements of the particular crime or 
civil wrong involved are listed for the jurors' consideration. In addition,, 
the rules concerning the testimony and credibility of ^witnesses are given. 
Important rules on the burden of proof are given iu these instructions. 
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.Samples of actual Jury instructions u8Gd in criminal and .civil cases are 
presented as a part of the. civic education unit. ' . " 

p 

f 

"MODEL CRIMim TRIAL" FILM KIT 

"tlul 'f^ ^^l"" l^f'* "'^''^^^ Cxtmin^l Trial", affords the teacher a modified 

Mon?? SL r"'J^"^ '.T^ '^'^ ^^^"^ ^ available from the Instruc 

tional Medxa Center and . i« accompanied by an excellent teacher's guide and 
copies of a student guide. ^ ^ 

The film is constructed so that stndents can view the function of the court 
! * the purposes of a trial., and the procedures that are followed in 

^ trial. It is developed in such a manner that class members will play ' 
the role of the jury and decide the verdict of the case. ■ ' 

The film is very long, and it is recommended that the teacher devote at least ' 
three days to this activity. ■■.ectist , 
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A VISIT TO THE SAN DIEGO COUNTY COURTHOUSE 



Location • 

220 West Broadway, San plego, OA. 

Features ■ 
" ' ■ . .. 

-Orientation to the courthouse, including architecture, physical design, 
departments housed in the courthouse, and the services provided to 
citiaens of San Diego County. 

-Inspection of the older records vault and viewing the process by which 
records are miniaturized and stored. 



-Inspection of tlie Exhibits Vault. 
-Inspection of an empty courtroom. 

-Visits with "a Superior Court judge during a court recess. 
-Observation of an actual court trial. 
Trip Arrangements 

* 

-•Maximum size of group: 40 pupils and adults. 

• -Minimum notice: Will give earliest open date. 

-Coordinator: Coordinator, San Diego County Bar Association, 110 West' 
C Street Room 1012, San uiego, Calif. 92101. 

-Mail Address: Same as above. 
-Telephone: 'ij^2-1419. Ext. 569 

-Visiting days:i> Monday through Friday, 9:30 a.m. only . 

-Length of visit: Approximately tliree hours. 

-Guide provided: Yes. , * 

-Supervision required: School tour conducted by San Uiego Bar 

Auxiliary members. Tour guides will be 
provided. . 

-Special Note: Tour groups larger than 40 will be split into two 
groups. The tour coordinator suggests that children be briefed on 
the courthouse and the court system prior to the visit. They should 
have specific questions ready for both the guide and the judge so 
that their visit will be .more meaningful to the children in relation^ 
to their age and maturity. 

Related Audio-visual Materials 

Soundstrip: Ss 371.393 A Visit to the Courthouse 
Film: The Model Trial 
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PRE-TOUR SUCGESTION&~ COURTHOUSE TOUR 

The teachex should call or write for tour accommodations, A written request 
may be sent to: . , 

Coordinator, Courthouse Tours * ' \^ ' 

San Diego Bar Association • ; ' 

110 West C Street, Room 1012 
San Diego, CA* 92101 

A telephone request may be made to: 

Coordinator, Courthouse Tours , 
Telephone 232^1419 

The teacher's request should indicate: 

-The grade level and age of the pupils, 

, -The size of the fclass, (Groups over AO will be divided and will 
tour court facilities separately.) 

-The date the class would like to tour the courthouse. It would be 
wise to suggest an alternate date. 

-Whether the class is studying th% U.C.L.A. 'civic education materials. . 

The teacher should devote some time prior to the trip to discussion of 
the various departments in the courthouse and the services they provide 
to the citizens of San Diego County, "^he lisitng below presents this 
information. . " — ^ ^ 

FIRST FLOOR 



Arraignment Court 



Licensing Bureau 



Marshal *s Office 
Sheriff Office 



Reviews evidence; hears* arguments by 
attorneys; and decides the civil or 
criminal jurisdiction and if the de- 
fendant(s) should be bound over for 
tiial. 

Is responsible for regulating and 
issuing marriage licenses, registering 
doctor's licenses, and processing 
passports. 

Provides bailiffs and pribonnr escorts 
for the Municipal Court. 

Provides the same services as above tu 
the Superior Court; is the law enforce- 
ment body for the county df San Diego. 
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SECOND FI.0OR 



Municipal Court 



THIRD FLOOR 
k — 

Superior Court 

t 

FOURTH FLOOR ^ 
County Recorder's Office 

FIFTH FLOOR 
Probiition Department 

« 

SIXTH FLOOR 
Selection of Jury 

« 

SEVENTH FLOOR 

District Attorney's Office 



BASEMENT 



Old^r Records Department 



Exhibits; Vault 



Is responsible for the laws and codes 
of the city of San Diego* It hears 
misdemeanor cases. It also contains 
the Small Claims Court. 



Is responiTible for felony casesi 
divorces I adoptions ^ wills^ and so on. 



Is respons^'blfe for recording of wills, 
deeds, and birth and death certificates, 
and other document,^. , 

> 



Regulates and administers the proba*- 
tion program of the legal system of 
California. 



Contains facilities for containing and 
selecting prospective jurors. 



Is charged with investigation, presenta-* 
tion, and prosecution of all felony cases 
in San uiego County. 



Processes, safeguards," and makes avail- 
able all court records ten or morfe years 
old. ^ • 

Maintains and safeguards all materials 
used in trials. 



Objectives. Each objective* below is written so that the teacher can evaluate 
the tour by using some or all of the Items in class discussions or a testing 
situation after the tour. Following the tour, pupils should be able to: 

•-List the services available through the courthouse. 

-Describe the services that are* performed by the various departments in 
the courthouse. 

-Tell why an Oiiicir Records Section is necessary for the functi-oning of 
the court. 
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-list the 'steps needed to record,-;^ tore, and safeguard court records. 

-Explain the disposition of court exhibits wh'icU are classified, as b)Bing 
Illegal. ' ■ ' . - ■• 



-Briefly eKplain why certain exhibits, i.e., nar.cotics, dangerous 'drugs, 
and some firearms, are considered illegal property. 

^ » 

-Describe the physical arraugeiuant of a, courtroom. 

••Enplain the divided powers and functions of , the Municipal and Superior 
Courts, ' • ' ' 

••EKplaiu the qualifications, dutdes, and res^ponsibilities of judges* 

« 

^Explain the qualifications, duties, and responsibilities of the court 
officei*s, defease, attorneys, and prosecuting attorneys. 

"a • ■ • • 

-^Explain the function of a jury and how its members ar^ selected* ' / 

-Tell the purpose of certain judicial processes, i.e., swearing in of- 
witnesses, the reco'rding- of all t^Btimgny, the presence of vlsitor,s, 
and the presence of the accused /in the courtroom, . . ^ 



ThQ tour will begin in t^ main lobby with a short , orientation lecture. The 
'lecture will deBcribe/uie physical- features of the courthouee> and the facil- 
ities and t\xiiQtloxiB/ot the departments in the courr.house will be outlined* 
Th(^ taur's point^^i interesr and the actual trial to be seen will also be 

diseucisad. - - . . . • ^ 

From the^rtain lobby the tour will proceed to the Older Recoi^^ls Department. 
The fufrCtion and the procedures of the department will be explained. An 
opp^eunity will be provided for children to ask questions. 

Tour, members then visit the Exhibits Vault. The reasons for having a^ vault 
are ^explained to the pupils. Visual aides are used to demonstrate the types 
of exhibits stored, ranging from personal property, jewelry, and money, to. 
firearms, d^igerous drugs, and narcotics. " . 

From the Exhibits Vault the tour proceeB to the third floor, where the 
children are providgd wi/t4i the- opportunity to explore an empty courtrpom, ^ 
While in the courtroom, the pup?.ls will be broken into groups arid they Wi^l 
assume the reles of jurors^, attorneys, bail'iffs, court reporters, cdurt* 
clerks, witnesses, and judge.' 'The duties and responsibilities of the co.urt 
offices will be discussed with the children* during this period, children 
will -^again have the opportunity to ask quej?tions about the entire tour, 
courth^o'^ise-, anjl court system. Emphasis will be plac^id uppn the actual court 
case the pupils vr;ill see and the proper decorum used in courts, " 

Pupils wiil^ then move to the cour4:rooni where? they view an actual court case. 
They will enter the coiirtroo,m during a recess in proceedings. Each class will 
^ siffe a different case; therefpre, the type of case will not be known until the 
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day of the- tour. Consideration will be^given to the type of testimony and 
case being heard. The cases seen will ba-jfhosen with regard and concern for 
pupilo' ages and needs. If possible and Time permits, the presiding judge 
will be available for a quest id n-and-answer period. Children may have ques- 
tions ready based on a. classroom diaciussion prior to the visit. 

The actual court case/will proceed after/ tlu' clasB vlwitatlon with the pre* 
siding judge, { ^ 
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A VISIT TO THK SAN DIEGO CITY COUNCIL 

CuimnunJty Cuncouri^^.', San Diei^o 
Features 

-The San Diego City Council welcomes classes as they, enter the council 
chamber, 

-Children observe the city council meeting until shortly aftar 10 a^m. • 

t 

•During council break, a councilman or^ the mayor will visit with the 
claasQSt ■ ^ - 

-•Children continue to observe the council in session after it recon- 
Aj:£ne@ until classes wish to leave. 

Tfip Arrangements ' 

Maximum siae of group; Two classes 

Minimum notice: . Four weeks ^ y , 

Coordinator; Tour Information (class visit is placed on city council 
agenda) 

Mailing Address: City Administration Center , 

Community Concourse 

San Diego, CA 92101^ 

Telephone: -236-6086 ' ^ - - -- 

Visiting days and times: Tuesday or Thursday 

9:30 a«m«, or as soon after 'as class can' arrive* 

Length of visit: One hour (at discretion of teacher) 

Guide provided; none^ 

Supervision required; One adult for each 15 children 

t 

Special Notes 

Wlien the^tour is scheduled, a booklet oh city government is mailed to 
the teaclier. These booklets are distributed to all the children at the 
door of the council chamber. 

The tour .coordinator suggests that the classes be briefed on city 
government prior to the visit so they may study the proceedings for 
specific answers, and visit with the councilman or mayor more easily, 
asking questions when posJsible. . 
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The various' buildingg of the Concourse are no longer open for tours, 
although the children may walk around the Concourse complex to observe 
the outside of tha Exhibit Hall,. Convantion liall, Parkad^;' Civic Theatre 
etc. 

Related Aqciio-Visual Materials (available in schools) 

Study Prints: Symbols of Freedom 
Symbols of Liberty 
Symbols of Democracy 

Kits: Americanism Kits 

Other Nearby ^Educational Trips 

Santa Fe Railroad Station • ■ » ^ 

. KFMB -AM FM TV • 

United States Post Office 
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COMMUNITY RESOUUCK PEOPLE FOR CUSSROOM VISITS 

The use of resource people from the community is encouraged, and at times 
these people will serve to meet many of the aetivitles listed for daily ' 
activities. The^ttajority of the people whom you will invite into your .class- 
room ;Wiil try to speak on the topic and area of study you wish them to. The 
following groups have been used successfully in the past; 

Lawyer in the Classroom * 

To obtain a lawyer/ call the San Diego County Bar Association (232-^1419, 
ext. 569). State your needs, grade level, auu time you would like an attor- 
ney,' and thuy will help you. - , n 

'1 

Police Visit 

Call any police agency and ask i£ the Public Relations Officer could come to 
the school,. 

Judges in the Classroom 

The judges of San Diego Superior Court are willing to come into the classroom 
to talk to students. Unfortunately their schedules do not permit this. If 
you wish to have a judge visit your classroom, you should call the Clerk's 
Office, San Diego Superior Court, who will be very helpful in trying to find 
a judge whose schedule will permit such a visit. 

Elected Officials or Representatives in the Classroom 

To have elected officials visit your classroom, the teacher may ylsh to call 
or write to "^he official desired. Some of the elected officials who have 
responded to requests to visit classrooms have been congressmen, mayor, city 
councilpen, district attorneys, county clerk, assemblymen and senators, the 
Governor's personal repre&'entative, and others, - 

Probation Department in the Classroom 

Students have found that visits from probation officers and juvenile court 
are generally informative and great learning situations because this depart- ^ 
ment of the courts is most important to them and their rights. To ask for a 
visit by a representative from the Probation Department, call or write the 
San Diego County Probation Department and ask to spsak to the Probation De- 
partment's Public Affairs Officer. 
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BEST COPY AVAILABLE 

APPENDIX 11 - MATERIA1.S FUR TEACHING "SARNIA" 



SuKRcastions for tcsaehing "Sarnia" 

Thu following methods and techuiqu^a hava ueen trltid in the classroom and 
found to be succuasful in teaching the "Sarnia" project. 

1. ^Class preparation of a "log" on butcher paper. This approach 
allows the teacher to char,t class discussions. The teafcber 
acts as discussion leader and recorder. One question is 
presented by the teacher and then pupil responses are recorded 
for more detailed discussion. This technique: 

KJiveB a 8ens^ of direction. 

•Provides a good way to tie down learnings, 

--Serves as a bayis for writing the constitution. 

-4iakes children aware of tlieir rights and responsibilities. 

«• * 

The charta on th*». following two pages are examples of this technique. 
Each group sUo>^^" itr^ individuality, and no two charts develop 
exactly the ^mii . 

2^- UAV%i pupils use a world map to locate the area where Sarnia is to 
exist. Have pupils decide wuat effect the geography of the area 
will have upon theiu when they colonize Sarnia. Build in geographic 
problems, sucn as inadequate water supply, certain sections that 
are forested or rict\ in minerals, and good and pooi^farming sections. 

3. Have pupils decide what supplies they will have to take with them 
on their small ship if they are to survive. Set tlie stage for them 
to discover tliat survival depends upon matching resources and human 
needs and that survival requires teamwork. 



ERLC 



A. Begin the story of Sarnia back in Elkland. Discuss the king's • 
reasons for desiring a colony.* Have the children role-play poor 
farmers who wish to emigrate in iiopes of finding better land, debtors 
escaping prison, political dissenters the king wishes to get rid of, 
and others. 

5. * "^Have the class experience living where "obedience" is the highest 

value, as in Elkland. Lead'tiiem to explore where and when in their 
own lives obedience is an important value* Have pupils locate 
countries where obedience represents crucial political .behavior as 
they discuss current events. 

6. Use some n.ethod (a reading or tape recording) to "put the pupils on 
the boat** when Old Ugo is washed overboard. Encourage them to de- 
cide what to do to save the ship from sinking. It is crucial to 
the effectiveness of this study that the pupils 'experience the need 
to make decisions for themselves. 

7. Make a map of Sarnia. Locate each of the communities on it. Have 
the pupils who live in each community decide where it should be 
located and what features it will have. Jiake sure each community 
has certain geographic assets and liabilities* * 
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Methods and Teclmiiiues Found Successful in Teaching the "Sarnia" Project (Cone.) 

8t As soon as the communities have organized themselves, start intro- 
ducing problems J mountain community wants supplies from the ship in 
the harbor, the harbor community doesn't want to give up these 
supplies; need for trade; dietary deficiencies; illnesses; and the 
need for a monetary system, roads, and postal service. Allow .pupils 
to discover the need for a central government, laws, and so on. 

9,- Have materials available which show tfiat the problemsitexperienced by 
the pupils living in Sarnia are similar to those confronted by the 
colonists who came to the New World. 

10, Follow the story of Sarnia as presented in the text, giving the pupils 
the experience of living in each of the political systems described 

•in the story — monarchy, benevolent dictatorship, and autocratic dic- 
tatorship, an oligarchy, and a state of anarchy. Encourage them to 
develop their own form of constitutional democracy, 

« 

11. Discuss with the pupils the situations in their om\ lives that are 
similar to the experiences they are having in Sarnia, Help them to * ' 
locate news items that show similar situations existing in the world. 

12. The teacher should add episodes to the Sarnia story based upon the 
needs of the pupils. For example, if the class is having trouble 
playing by the rures of a game on the playground, ..prepare episodes 

in which they as citizens of Sarnia have to manage a similar problem, 

13, Take an ecological approach. How can the colonists arriving in 
Sarnia keep the environment "fit to live in"? 



/ 
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LOCAL mOBLEI'til 



HO^ AJU-; YOl] OOINO TO ORGMI^I'/E YOm VILLAGE? 



Village 1 



Village 2 



. Village 3 



Village h 



1. Trading Post 1. Bank 

2. Church 2, School 

3. (Etc,) 3. (Etc) 



1. Post Office 
■ 2, School 
^ 3. (Etc.') 



1. Newspaper 

2. Jail 

3. (Etc.) 



Note to teacher: Children meet in groups to decide on the establishments 

they want in their village. 



COLONY PROBLEMS 



HOW ARE YOU GOIRG TO ORGANIZE YOUR VILLAGE? 



Problem 



i% Ugo overboard, 
\ No leader. 



2. Spudnut ijnsat« 
isfactory 
leader. 

3. Monejr ^ 



Possibje 
Solutions 



li, Strongest man 
take over. 
.Second in 
command tal^e 
charge. 

2. Choose another 
leader. Over- 
throw Spudnut. 

3# *Each village 
print own 
money. Develop 
monetary sys- 
tem. 



Final Solution 



News-Contrast 
1613-^1970 



1b Spudnut saves 
. ship, becomes 
leader. 



2. Spudnut thrown 
overboard. 



3. Developed a 
monetary sys- 
tem© 
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HOW SliALL THE OOVERNMENT OK' LJARNIA HE TORMEDY 



Considerations 



Leader 



Lav/makers 



Court 



Why sho.uld citizetis 1. 
have these rights? 
Discuss and chart 
in .Column k* 



2. 



Now that you have 
©.'stablished your 
rights as citizens 
of Sarnia, v;hat is 
the next step in 
forming your 
government? • 3. 

Children: Choosing 
a leader. 



What title should 1, 
be given the lead- 
er of Samia? 
(President, Mayor, 
King, etc.) 

V/hat qualifications 2, 
must a leader have? 
(50 years of age, 
citizen of Sarnia, 
etc,') 



What does this 
group consist 
of? 



What qualifica- 
tions must 
lawmakers 
have? 



1. What title shall 
be given tM 
group/ 




^Note: Children n^et 
in groups and ^ k» 
develop questions 
and possible 
answers.* Meet in (&tc.) 
• large group and 
chart responses. 



Who succeeds the 
leader in event 
the leader can no 
longer serve? Who 
• succeeds next? 



3. What salary 
shall law- 
makers earn? 



What salary shall U. What powers do 
the leader earn? lawmakers have? 



??. What duties do 
lamakers have? 

6. (Etc.) 1 



2. What qualifica- 
tions must these 
members have? 



3. What powers 
does this 
group have? 



k* What salary 
do members earn? 

5. How long may 
members serve? 



6. (Etc.) 



Column ^ Column 6 

Responsibility 
Rights of Citizens of (^itizen. ^ 



Column 7 
Why should citizens 
have these rights? 



1, Teacher: How do you 
begin to form a 
government? Where do 
you start? 

Children: Let's 
start with our 
__ rights. 



1. Freedom of 
speech 

2. Freedom of 
' press 

3. Freedom of 
religion 



wit>^at-"\ k» (Etc.) 



Note: , 

ever area children 
suggest. Children 
meet in groups and 
list their rights, 
large group mestifh,, 
rights are compiled 
in chart form. • 

Teacher: With every 
right there-^ is a res- 
ponsibility. Discuss and 
and chart in Col. 3 



) 
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SARNIA 

It in Uiie year 1613 and you will soon leavu your liomialand of Elkiand to 
journey <o a new cocitiaiant where you will become pioneers in devalopiag tlie > 
land and its resources « 

The ttew contiiieut: is two thousand miles from Elkiand, and it takae two 
' months to make the trip* The King of Elkiand will provide you with trans- 
portation ao Sarniat He will also supply you with neoch^d m^erials to set 
up four colonies* Land grants will be made to each family* 

Sarnia is a country with excellent resources, some of which are not found 

in the homeland. It is the King's desire to establish colonies and trade 
♦ 

with tlie colonists* In this way Elkiand .will become a rich and powerful 
country. ' 

The -KiAg has asked. your support in ]^eparing a list of supplies and 
equipment you will need to settle your colony* Since it takes a ship' four 

months to. make a round trip-, it is necessary that this list be given your 

• /"■ .... ^ . . ... ... . , . 

close attention and that wise {lecisions be made* THINK; WHAT ARE THE IMPOR- 
TANT THINGS TO TAKE ON THIS JOURNEY ?- ' - 

ACTIVITY: mClassify amd list all items to be taken to the new continent. 

C ' ' ' 

» I 
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SAKNIA 

King Kumblebuttur III has received word from Europe tlmt another country 
' is planning to eatabUsh colonies in Sarnia. This has caused the king deep 
concern because he its aware of the great resources and potential for trade 
to be found 'in the ui^w continent. He is anxious for Elkland to become wealthy 
and powerful, ^ 

lie is further frustrated by the procrastination of some pioneers to turn 
in their lists of supplies. In order to give the settlers an incentive to 
get their lists in and checked, the king has said choice of location sites 
for your settlements* will he granted in the order that your supply lists are 
received. Tlie king also wishes to inform you that some items on your lists 
are not available in Elkland because of the cold clinme. However, the king 

f 

, has sent a ship to France and Spain to procure these supplies. This supply 
ship will meet you in the harbor at Sarnia, 



ACTIVITII-b: . 

1* All supply lists must be written in ipk,, 

2, Number and alphabetize items under each category, 

3. THINK: The. ship must sail within forty-eight hoursi Is there some 
division of labor which would speed up the process of getting your list 
lu? . ' - 
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Ct:N.SUS REPORT 

KING RUHBLbBUTTEK REQUtlSTS ALL FAiMlLIKS LEAVING ELKLANl) FOR SARNIA TO COMPLETE 
THE FOLLOWING REPORT. 

Head of tliti family; Age 



Name of wiftj: 



List names and ages of all children: 



Age 
Age 
Afie 



Age I 

Age 

Age 
Age 

.Age 

Age 



Age 
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BEST mil AVAILABLE 



OFFICUL EDICT FROM KING RUMBLEBUTTER THE THIRD ; • 

Afta^ oxaminxny the family lists, the king has decided that due to a 
lack of space on board ship> families must be restricted to taking only five 
of their chii4ren to the colony. Only children between the ages of eight to 
fifteen will be allowed to accompany their parents. " ■ 

BY OFFICIAL ORDER OF KING RUMBLEBUTTER THE THIRD ' ' 




SAKNIA 



■ .. . 5 ■ • • . ■ 

^ Your suppJies and equipment liavu bean loaded aboard ship and'' tomor^row ' r 
4it dawn you will sail frojn your horouland^ Elkland, for Sarnia^ You will 
•4oon becorue explorers and pioneers in a ^ great new land. You will run great, 
risks, but you my also loo)^ forward to great rewards. • 



ACriVlTltS: 



List st?nie of the dangers you n^ay encounter ^ori your .trip across the 

2* .List aorae of the dangers you may im^et as you make your settlements, . 
3# List some of the rewhrds you. may expect* 

4. Begin a log of your ,trip. Your first en,try wi3.1 tell what yovi did 
on the ids% ri^ght in ^-Llkla^^Q, How did you *feej as you prepared to 
leave your relatives and friends?^ V^at fears ^ if any, did you 
have? Ivhat expectations' do you hold? • 
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SARNIA 

; ■ : \ . 

King Rumbiebuttuc was an authoritarian leader. List the characteristics 
of this forni of government « 



Old Ugo was a friend of the king and ruled in his name. What qualities 
to lead^ the people did Oljl Ugo possess? 



Spudnut was a herd in time of emergency. What qualities to lead the 
people did he possess?' What qualities did he lack? 
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BEST WPY AVAILABLE 

i 

ft 





Spudnut was ci Uavo in, time of emergency, Wliat qualities- to lead did hij 

9 ' (\ ' ^ 



posiiess? 


What qualities did he lack? 














> 
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BEST COPY AVAILABLE 



SAIiNIA 



These attaclifH.! niups iin- copies of those found iiftold Ugo's sea chest. 
One is a map of t\w whole country. The second map Lb a detailed map of the 
area you are about to aettle. 



ACTIVITIES: 

1. Make a list of the natural resources found in your area. (Put these 
on the map hear your vilMge.) 

2. Should thQ natural res,ources of Sarnia belong to the group or be 
divided among you? Why do you think ao? 

3. Should each person keep for his own everything he produces? Wliy? g, 

4. Wiiat should be done the first day ashore? List the tasks to be 



done. 
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SAKNIA 



RULl.S lUK OUVERNINC TIIK COLONY 

1. OiU Ugo ahail rule all villages ia the namb of t;ha king. " 

* • 

► ■ ■■ 

2. All. villages mugt be witl^iu twenty -five miles of the bay colony^- 

3. One half of all crops grov/n shall be scut to Elkland for a period 
of five years. 

4. All manufaecured goods must be purchased from Elkland., 

5. No foreign ships may enter Sarnian ports. 

6. No foreign trade will be permitted. 



By order of his Royal Majesty 
King Rumblebutter III 
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SAKNIA 

* 

Conservation of natural resources means using them widely and efficiently. 
Shall the government of Sarnia take part in conserving some of our natural' 
resources? 

V 

QUESTIONS: ' ' 

1. Supplies of our natural resources are limiteci, while the population 
grows and the 'amount of goods each family consumes incraases. Do 
you think there will be sufficient natural resource materials, to 
produce more goods for more people in the future? 
1. Some people in Silver Lake want to use the forest for lumbering; 
Others want a National Park; others want to build a highway; some 
wan*: to build a summer camp for boys and girls. How can these 
problems be rosolved? . . 

- , / ■ 

3. What can the government do to improve the use of natural resources? 
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SARNIA 



On the night 'of 



a young man from Wishbone was 



caught emptying the lobster -traps in San Ugo, The young man was taken into 
custody. * • . 

On the ^ama'nigtit a cow from San Ugo wandered to the village, of Wishbone 
and destroyed Mr, Smith's garden. Mr, Smith demands payment for his loss. 

QUESTIONS: 

.1. Wiiat do you think should be done about this matter? 
"^2. Do you feel Mr. Smith has a right to ask damage payment? 
■ Why? 

\ 3. Wliat do you feel would be fair damage payment? 

4. What is the best way to resolve this conflict? 

5. , Wliat should be done with the young man in jail? 
6« WM|^^^ the best way to resolve this conflict? 
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SARNIA' 



The economic aystem of a country refers to the way people decide what 
resources to use, what goods and services to produce, and who will get there. . 



AeilVITlESs 

. 1. Should the natural resources of Sarnia belong /Co the group or be 
divided,, among you? Why do you think so? 

2. , Should each person decide for himself— what he needs^^st and liftw he 

<j>rill use his time and energy to meet these needs? ^ 

3. Should each person keep for his ovm everything he produces? Wli^'? • v. 

■ •.{?■ 

4. On a map 'of Sarnia show the natural resources to be found near your 
village. 

5. Make a chart ijhoving the natural resources and the^oods you can 
produce from these natural resources. ) 

t ... ■ - .. . . . . .-. • • o • 
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BEST COPY AVMUBLE 



SARNIA 



• In our economic system, what goods and services art; produced and how the 
resources are used to produce them ar'e decided in the market by consumer de« 
iftand and producers* desire to malce a profit. 

You have lived In Sarnia for a little more than four months. In that 
time yoy have built your homes, organized your villages, planted ^ur crops 
and at present are attempting to write the framework for a central government 
At the same time you are ariKious to attract more settlers to your villages* 
Today you are to look at your list of natural resources and decide what in- 

c 

dus tries your area can support. Then you are to. complete the chart, 

. / ^ . ' • • ' •• 

QU^:STION: , 

1, Wliy should a country want to have industries? 
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SARNIA, 

BEST copy mum 



In a prJ.vaLv Viiierpri>>e economic «yfituni p^uplu ai^^^frce to own property, 
tu maku contrac* tJi , and to tuki\ part In iu-unomic actlvitioH for thair own wull 
being and pj^ofit. 

Since the way oui^ private enterprise system runs ik ^directed by the people,- 
they can change it to fit their needs. 

ACTIVITIES: 

In the- United States our economic"* system may most properly be called 
private enterprise or capitalism. The term "free enterprise*' is alsoy^sed 
but is less accurate today because the government plays a much larg>6r role 
in regulation. 

' 1. List characteristic£j' of ^ private enterprise system. ' 

2. Some .animals have been stealing the people's food. How can you 
meet this need for protection? • 

3. One person bec:omes too ill to work. How shAil/'^liis needs be met? 
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SAKNIA 



BIST COPY AVAiUaiE 



Viw ^iovfcinuuuut provides survices wluu-u ^jrivaty proUiiction would bo too 
(^oatly 01' not prot'itablo. Thua« survict^s iucluUu police! protuction, high- 
ways, Ktrtfutts, flood control, education, etc. Thuruforu , tliu govorumeiit 
has ail uconomic lolu as producer, consumer and regulator. 

The govurnment must rogulatc tut? usu of natural rusources tlirough a 
conservation program. 




COVERNMENT 
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SAKNIA 



Money and ci^udlt aru ini\nny that enablu lus tu t^xchango gooU%s anU 

st^rvicus produce for the things we want* 

QUESTIONS: 

1. What forms of monuy are you acquainted with? 

2. What is credit? 

3# What can you do with uu^ney? 

4» Should each of your villages have Its own kind of money? \ihy or 
why not? 

5. Who should coin and control the mcney in Sarnia? 
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SARNIA 

liut'oro luavuiji^ lilkland you will I'ucall that King Kuiublebuttoi III 
pi'omisuU an Elk ship wQuid go to Spain and FrancQ for fruit trues and grapoa 
and then mdct you in the harbor in iiarnia . That ship is now approaehiua 
your harbor. 

In tho muantimo you havu doclarud your indepondence from lilkland and aru 
establishing your own government in Sarnia, How will you meet this ship? 
What do you nhlnk should be donti? Do you want the cargo on board the ship? 
What makes this a complex problem to meet? 
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BEST COPY AVAILABLE 



AI'PKNDIX III 
SLiGCJESTliU READING TO 
SUPPLEMENT 
CIVIC EDUCATION 
HOOKS 
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BEST COPY AVAILAiilE 



New York Timt^a St^liuul News, Uuok aiul Kduciitional UlviHioa. 229 WtJBt 43rU. 
Stri^ut, Nuw York, N.Y. lUOJO 

Qoyk r itme n L lUi b 1 L u a t i on 

Thorntun, Warren, .RJ:il|j(t^ l^i^bililie s Minors > Dept« of 
Youth AuthoiUy Stalii of Callforaia> Document Section. 

Social SLudifiH 

301,3 Anderson, EUna A, Coum^tnitieB ami Tluaf Needs . MorriBtown; 

SiWai Uurdtau, 19()6. 

bood maleriril* Looa primary rc^ading level but still 
mature tjnough for iutermediata. 

333 Anderson, Kdna A. and Wtavur, I'hillips. People Use the 

Karth , Morristown- Silver Burdett, 1966. 

I'rimary levol, but very usable in intermediate grades; 
chapter dealing witli bringing water to Southern Califor- 
nia from Colorado River: urban growth and water pollution. 

973.3 iiorreson, Mary Jo. Lf it's Go to the First Independence Ha y. 

iNew York: Putna\n, 1962. 

329 Bradley, Duane. Ele cting a. President . Princeton: 

I). Van Nostranu Co., Inc., 1963. 

370 PR(1) Buckley, Peter and Hortensu Jones. Five Friends at School , 

New York: Holt, liinehart, and Winston^ Inc., 1966. 

. Living As Neighbors . New York: Holt, 

Rinehart, and Winston, Inc., 1966. 

housing ifitegration, interracial family friendships, 
city living; realiscic; excellent. 

^_ . William , Andy , and Romon. New York: Uolt^ 

Rinehart, and Winston, Inc., 1966. 

917.33 Carpenter^ Allan. District of Columbia ( Enchantment of 

America ) . Ciiicago: Children's Press, 1966. 

Growth of the District, historical background; interes- 
ting, intermediate grade level* 



135 



ERIC 



00103 



973. i Conttuagt'V, Henry StueltJ. The (it-eat D^c la vaiign , A Book, foil 

\omg Auitjif loauB. Indianapolis; Bobba-jMt'rrili Cu. , 1958. 

lJt'batfc!H and writin{\ti Itiadiuii to lluaJ draft of the 
Ui't.' larat ion oi' ImleptMukince and tin- dramatic «toi*y of 
tilt! acct'iUanct' l»y tlio coioulstu. 

342,73 IMUV) ^. liio Cirt-at Constitution, A Book £or Young 

Americans. IndianapolTdl Bobbs-Merrill Co. , 1958. 

The works and ideals of Washington, Madison, Hamilton, 
and others. I'robluina encountered in pruparinfc, the 
Constitution, 

355,2 Cook, David C, Your Treasury Department, Nuw York: 

W, W. Norton and Company, Inc., i'.'<4. 

Interesting, but not especially pertinent. 

910 Cooper, Kenneth, SorcMison, Clarence, and Tod Lewis. Learning 

to Look at Our World . Morristown: Silver liurdett, 1961. 

■. Social studies not too helpful. 

328.73 PR(V) Coy, Harold. First Book of Congress . New York; Watts, Inc. 

1956. 

Introduction to Congress, traditions and duties, terms 
used then, and so on. 

910 Outright, Prudence and John Jarolemek. Living in Our Country 

and Other Lands . New York: Macmillan Company, 1966. 

Social studies basically geography, some civics; not too 
helpful. 

920 Davidson, Bill. President Kennedy Selects Six Brave Presidents . 

New York: Harper and Row, 1962. 

Denoyer, Gippert. Sweet Land of Liberty . 

A graphic story of our democracy. (Not available in 
San Di» go Library) 

353 PR(V) Llting, Mary. We Are the Government . Garden City: Doubleday 

and Company, Inc., 1967. 

Civics for intermediate grades; excellent; very readable. 

341, IJ Epstein, ia. First Book of the United Nations . New York: 

Frani.*in Watts, Inc., 1959. 

How the UN works. 
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BEST copy AVAILABLE 



97 3 l-'ui*gusou, Charius W, Clotting lo Know thv I'.S. of Ainecica . 

Coward, 1963. " * ' 

90i l''o«ter, Geneviuvc. Hli-tUdays otj ^rucKloji'' Book I and U» 

iNf.w York: Chui;. Scribnet and {ions, 1937. ~ " 

Declaration of Indupund*ancti back to development in 
Clryfce and koine, iiook 1; iJeclaration of Independence 
back to events after Kali of Rome, Book II. Excellent 
background material. 

9^7.3 Ginger, Kenneth S,, ed., America , America , America . New York: 

Franklin Wattti, 1959. 

Collection of prose and poetry fruir I'ilgrims. Good for 
making programs, teacl»er reading to pupils, and so on. 



324.44 Goldman, David J. The l-'reedom of the Press in America . 

Minneapolis: Lenner Publications, 1969. 

324.4 Goldman, Peter. Civil Rights: The Challenge of the 14'th 

/\mendment . New York: Coward-McCann, Inc., 1965, 

Kxcellent. 

321.82 PR(V) Gordon, Dorothy. You and Democracy . Dutton, 1951 

Gross , Richard E. and Vanza Devereaux. Civics in Action . 
San Francisco: Field l-ducation, 1971. (San Diego 
City Schools does not have.) 

•^17.55 Guiney, Gene and Clare. Monticello . New York: Franklin 

Watts, Inc., 1966. 

Story of Jefferson; realistic, good. 

321.5 Hammil, Lloyd and Rose. Let's Go to a National Park . 

Putnam, 1962. 

973 Hayes, W.R. Freedom . Coward, 1958. 

321.8 Hoffman, Kdwin i:. Pathways to Freedom . Boston: Hougliton- 

Mifflin, 1964. 

Individuals' actions in defense of tiieir beliefs. 
Religious freedom; free speech and press; equal 
representation and equal treatment under the law; 
f»-ee education; ri>;ht ot labor to organise; equal 
rights for women; civil rights, farmers rights, and 
social security. Kxcellent. 
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347 .y 

328,73 
353.03 

353 
920 

917.3 

170 CL 4 
331.88 

342.73 



Johnson, Guralcl W, Tht^ Suprt^uiG Covirt . Nyw Yurk: William 
Morrow ami t;oinpaa>s' 1962. 

liKcellunit presentation of court functions, history, 
cases hoard. (Jomparition with other countriost lutur- 
modiate grade level. 

^ . The Congress . 

Congressional history and conflicts, Excellent. 

Tlie Presldrncy » 

Excellent but dated. History of office; strong presiden- 
tial conflicts, 

, The Cabinet . 

History of the Cabinet; times of conflict; good. 



Kennedy, John F. Profiles in Courage, New York: Harper 

and Row, 1964. Young Reader^'s Memorial Edition, Abridged* 
Foreword by Robert F. Kennedy. 

Profiles of Americans wno experienced conflict and 
relied on tneir convictions. 

Ketchum, Richard. What Is Democracy ? New York: Harper 
and Row, 1962. 

Leaf, Munro. Being an American Can Be Fun . Philadelphia: 
J. B. Lippencott Company, 1964. 

What is government? What is law? Wlio makes laws? 
Wliy do we have to obey laws? Good and fun to read. 

, Fair Play. 



''Wliip" of rules, law, and government. 

Lens, Sidney. Working Men: The Story of Labor . New York; 
Putnam, 1960. 

History of labor movement, negotiation, effects on 
economy. Very good, high intermediate grade level. 

Miles, Earl S. Freedom , Mew York: Crosse t and Dunlap, 1965, 

Excellent, intermediate reading level. 

History of our Cotistitutionj freedoms, and coafliccs in 
establishing them. 
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352 N^winan, Shiriuy and Diane Shunnan. About_ Lliu Paoplti Who Run 

Your City , Chicago: Milmot Prt\ss, 1963, 

tJtructure and functions of local i,'0V(5rnm«nt, Good 
material, Intufiuediate to i)riiuai7 luvcl. 

I'atturson, FattyrBon, Thi_s _1h Our Land , 1963 State adoption 
for gradu 5 in schools.' 

917, J PK(1) I'caati, Josuphinu Van Uoiacn, TIub Is Our Land . Chicago: . 

Rand McNally, 1961. 

9i7.53 rhelan, Mary Kay. Tim WUittj Houae , New York: Uolt, Rinehart, 

and Winston, 196"2. 

Primary level. History of tlm Wliite Houso and its 
function. 

301.3 Pitt, Valeric. Let's Find Out About the City . New York: 

Franklin Watts, Inc., 1968, 

Primary level. Not toe much on city relation to government. 

352 Radlauer, Edward and Ruth. Wjiat Is a Community ? Los Angeles: 

Elk Grove Press, Inc., 1967. 

Excellent material on city relationship to local govern- 
ment. Primary level. 

973 Reuban, Gabriel H. and Meshover Leonai:<i. How Documents Pre- 

serve Freedom . New York: Putnam, 1960. 

3^7.9 Rosenfield, Bernard. Let s Go to the Supreme Court . New York; 

Putnam, 1960. 

The workings of the Court, a "tour" approach, good. No 
specific cases. Primary level. 

973.3 Roes, George Edward. Know Your Declaration of Independence 

and the 56 Signers . Chicago: Rand McNally, 1963. 

How the declaration came to be written, eventful days: 
of 1776, and the men who signed the Declaration. 

353 , Kn ow Your Government . Chicago: Rand 

McNally, 1959, 

Civics for intermediate grades. Structure of government. 
Good. 
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Scrip- to-grapli (pamphlutB) 
Why Voto? 

Kasy ruadingi would maku yood oral rtipui't, 

illiyi. Jv>a>yoni? Sliould K ti ow About Congress and How Laws 
Ave^ Made t * 

What Everyont) Should Know About the Coustlt utlou, • * 

What Kveryoue Should Know About ha^s .^ 

^HSample textbook uollecuion, Professional Library.) 

Sechrest, Elizabeth Hough and Woolsey, . Nanette, It^s Time 
for Brotherhood t Philadelphia: Macrae Smith Company, 
1962. 

Stories of individuals who help others, social workers, 
medical workers. Racial understanding. For good readers. 

Shippen, Katherine. The Pool of knowledge . New York: 
Harper and Row, 1954"^ 

U.N. and development of underdeveloped countries. How 
humans share knowledge. Intermediate level. 

Smith, Irene. Washington , U.C . Chicago: Rand McNally and 
Company, 1964. 

"Cities of the World" Series. Washington not only as 
a historical site but as a seat of government. Urban 
planning and related problems. Cood; high reading level. 

Stanch, Muriel and viohnson, Barbara. How People Live in the 
131^ City , lienefic Press, 1964. 

Good material but simple. 

Torbert, Floyd James. Policemen the World Over. New York: 
Hastings House, 1965. 

Interesting but not too helpful. 

• Working on a Governemnt Service the World 

Over. New York: Hastings House, 1965. 

Series to show development of important civic groups. 
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iunu'r, Mina, IUS_^ Mcuuuj U«, Nyw Yurk: Houghton-Muft" Uu, 
194 7. 

Siiuplu tloycrtptiou ot oluctimi procfyn in the Uuitud 

U.S. GovurumonL PviUuiny uf't'iv'u, Document 121. Our Amur lean 
Juv^ji fuinunt; Wl»at _Ih U ? How Docs it_ F unetlon ?"' 300 
4uutitio«-and-answui-« "{junior lligh, San^Diogo City Schools 
Library.) 

Wagner, Ruth U. l^i_t Democracy to Work . New York J Abulard, 
i%l. 

how democratic principles work in tvaryday life; democracy 
as a form of living. For good jiixth-gradu readers. A 
littlu dated. 

Weaver, Warren Jr. Making Our Government Work. New York: 
Coward-McCann, 1964. 

Citizen participation in government. Good. 

Williams, Barbara. I Know a Mayor . New York: Putnam, .1967. 

Primary level but good material on job of a mayor. 

Witty, Paul. True Book of Freedom and the U.S. Family . 
Chicago: Children's Press, 1956. 

How the United States developed; democratic principles. 
Very simple, 

Wolfe, Louise. Let's Go to a City Hall . New York: Putnam, 
1958. 

Lxcellent material on tuc structure of local government. 
Author uses the "go ar.d see" approach. Primary reading 
level; the material is advanced. 
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Tlie booUa listed h«r« are available in tiio aan liiugo City ScUouIs Library. 

brown, Virginia, I'hiUip, lUliie, ana .]afl"e, KlHa. Wlio Cartis V 
Skyline Series hook 0, New York: Webster Uivision; McGraw- 
Hill Cuiupany. 

I^egro boy learning to defend himself for breaking windows. 
Conflict resolution. Prituary or low intermediate. 

. hidden Lookout, liooU 6 



Biographies 
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Negro boy and turtle, 

. Watch Out for C. Book A, 



Problem-solving. 

McClellan, Jack, Millard Black, and Elsie Black, "Citizens 
All Series," Grade A, Boston: Houghton-Mifflin, 1967. 

City life, integration, courts, schools, poverty; 
citizen participates in government; very good, 

McClellan, Jack, and Millard Black, l^at a Highway . 

Boston: Uougnton Mifflin, 1967. "Citizens All Series," 
Grade 3, 

City building, integration, problem-solving, 

McClellan, Black, and Norris, A Blind Man Can , Boston: 
Houghton Mifflin, "Citizens All Series," Grade 6. 

Boy Scouts solving problems, integration. 
Sounds of a Ulstant Drum . 

Civics assembly program: "Our Country "Tis of Thee." 



921 Bernard, Jacqueline. Journey Toward Freedom . New York: 

W. W. Norton, Inc., 1967. 



Negro woman fighting slavery. 

Commager, Henry Steele. Crusades for Freedom . Garden City: 
Uoubleday and Company, Inc., 1962. 

Tom Paine to Nansen; Donungo Sarmunto to Eleanor Roosevelt 

Dobler, Lavensa and Toppen, Edgar A., Pioneers and Patriots ; 
The Lives of Six Negroes of the Revolution Era . Garden 
City: Doubleday and Company, Inc., 1965. 
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Doutv, Lather M. .yn^er Uie Koof ^ Five Patri ots oi » 
Voun£ Kepuhlic . Chicago: Kand McNally7~ry()T^ ' 

Hughes, Ungsuon. Famoua iNe^ro Heroes of America . New York: 
Mead and Company, 1965. "~ 

Kennedy, John F. Profiles in Couraae . New York: Harper and 
Row. Young Readers Memorial Edition. 

Sterling, Uorothy. Captain of the Planter . Garden City: 
Uoubleday and Company, 1958. 

Robert Small, Negro figliter for freedom in government 
duriug the Reconstruction period. 



Freedom Train . Garden City. Uoubleday 



and Company. 
Harriet Tubman. 

Sterling, Dorothy and Quarles, B., Let Every Voice . Garden 
City: Doubleday and Corapany, 1965. 

The lives of UuBois, TerriU. Washington, and Johnson. 

Stratton, Madeline Robinson. Negroes Who Helped Build America. 
Ginn and Company, 1965. 

•: Collection of stories. One section concerns politicians 
} and statesmen, and another concerns abolitionists and 
spokesmen for civil rights. 



Carlrion, Natalie. The Empty Schoolhouse . rJew York: Harper 
and Row, 1965. Desegregation story. 

Low intermediate reading levul. 

Clymer, Eleanor. Tlie Big Pile of Dirt. New York: Holt 
Rinehart, and Winston, 1968. * 

City children work with neighbors to make a vacant lot 
into a play place. Excellent conflict resolution, 
citizen participation. 

Coles, Robert. Dead End School . Boston: Little, Brown and 
Company, 1968. 

School desegregation in fiction. Good. Primary reading 
level. Rockwell illustrations. 
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Hill, tlizabech S.' ICvan's Corner . Nev« York: Holt, lUnehart, 
and Winston, 1967. 

City Negro boy learns low to earn money, makes his own 
way, needs space. City living. Primary age child, 
readable by intermediate level. 

Miles, Nuska. Mississippi Possum . Boston: Little Browti, 1965. 

Negro family and possum. Forest fire in the community 
and government efforts to save area. Low intermediate 
level. Beautiful illustrations. 

Shetwell, Louisa R. Roosevelt Grady . Cleveland: World 
Publishers, 1963. 

Negro boy, farm workers, migrants. Intermediate. 

Stolz, Mary. The Noonday Friends . New York: Harper and 
Row, 1965. 

City life, friendship of girl living in poor circum- 
stances and another girl. Intermediate. 
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ALDIO-VISUAL MATERIALS 



The listing of Instructional media prt*.4ented In this i^vctlou of the guide is 
by no means complete. The materials listed in tliis section have been tested 
and found acceptable for the grade levels suggested for this unit. This 
section deals primarily with films. At the time this section was written, 
it was found that the amount of material available, especially soundstrips 
and study prints, was so great that each teacher should choose these materials 
for his individual class from the Audi o-Visual Materials Catalog . 1972-'73, 
(the most up--to-date edition). In selecting materials from this, care 
should be exercised to choose only those materials appropriate to the 
maturity level appropriate to upper elementary grades and materials appro- 
priate to junior high grades (or higher). In some cases, both lists 
reference the same material where this seems appropriate. 



Films: 



Title and Description 
America's Foundation of Liberty 



Length 
11 min. 



Film describes impcrtant building blocks 
for freedom. 



Fill of Rights in Action; Freedom of Speech 



21 min. 



Film shows an actual trial and provides 
opportunity to explore the complexities 
of one of our constitutional rights. 



Bill of Rights in Action: Story of a Trial 



22 min. 



Follows two young men, accused of a mis- 
demeanor offense, from their arrest through 
their trial. 



Clubhouse Boat 



19 min. 



Role-playins introduction, A boy is 
torn between parental and peer groups 
demands. 



Day of Thanksgiving 



13 min. 



Shows how a typical American family uses 
Thanksgiving as an occasion to add up all 
the freedoms and privileges they 'jnjoy 
under democracy. 



Game 



0 min. 



Open-ended Lilm, lead-in to guided di.scussion 

and/or role playing, rrusents a situation in 

whicli a batter insists on tour strikes or he 

will go home, "What Should I Do Series," Walt Disney, 

147 



ERIC 



Great Rights i^-* niin. 

Dramatizes complacency of American 
citizens regarding constitutional 
rights. 

Goof 1^ ^^^^ 

Story of lonely and unhappy boy whose 
desperate efforts to gain attention 
make him unpopular • Possible role- 
playing introduction. 

How to Make a Mistake 11 mi"- 

Helps students understand why they 
make mistakes and how they can learn 
from these mis takes • 

Interrogation and Counsel 22 min. 

Presents thought-provoking and con- 
flicting situations that confront 
government enforcement of laws. 

Lemonaut Stands What's Fair? 14 min. 

Open-ended discussion and role- 
playing episode dealing with 
free enterprise. 

Living Constitution 17 min. 

Records the making of the Constitu- 
tion and the Bill of Rights 

Paper Drive 13 ^^In. 

Introduction to role playing. Teacher 
discovers children cheating during a 
paper drive. What should teacher do? 

People 11 min. 

Shows how people are alike and how they 
are different. Emphasizes the similar- 
ities despite age and race. Good for 
use with Conf lict ^ Politics > and Freedom . 



148 



ERIC 



00115 



Plain White Envelope 

Student accidentally picks up envelope 
containing words to be used in a school 
spelling competition. Role playing or 
discussion dealing witti the conflict 
between honesty and desire to win at all 
costs would be the suggested use for this 
filiiu 

Search and Privacy 

Presents the conflict between efficient 
law enforcement and the right of the 
individual to be free from unreasonable 
searches and invasion of privacy. 

Speech and Protest 

Presents students with a chance to ana** 
lyze some of the problems surrounding the 
conflict between law enforcement, the right 
of the individual to be free from unreason- 
able searches, and invasion of privacy. 

Tom Schuler - Cobbler, Statesman 

xuiimated film built around the experiences 
of a fictional immigrant shoemaker. 



Filmstrips; Materials For Upper Elementary Grades 



Fs 


323.4 


Bill of Rights, Copy B 


Fs 


323.4 


Bill of Rights and Other Amendments 


Fs 


323.4 


Fight to Get Trial by Jury 


Fs 


323.4 


Freedom, Part 1 


Fs 


323.4 


Freedom, Part II 


Fs 


323.4 


How a Juror Is Chosen 


Fs 


323.4 


Laws Tliat Protect People from People 


Fs 


323.4 


Our Heritage of Freedom 


Fs 


J23.4 


Wliat Happens When an Arrest Is Hade 


Fs 


323.65 


Good Citizensliip 
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323.65 


Making Democracy Work 


Fs 


323.65 


You and Self-government 


Ky 
r d 


Ml 65 

^ Am % \J 




Fs 


323.65 


Sixth Auiendraent 


Fs 


347.91 


Trial by Jury 
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Records 



Standard School Broadcast Records, 1970-71, are helpful in aiding the class 
to better understand their country's history. (Availiible in the school.) 



Sounds trip 

"Visit to the San Diego Court House." Use as preparation for tour of our 
San Diego County Court House. Decentralized. 

"Visit to San Diego's Police Department." Use as an introduction to the 
duties and services provided to the community by its police department • 
Decentralized. 
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